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1. Executive Summary (5-7 pages)
a. Mission and Vision. State the mission, vision and core beliefs of the proposed school as
well as the school’s values about teaching and learning. Include an explanation of what
students will know and be able to do as well as the rigorous intellectual habits of mind,
essential skills, knowledge and attributes they will posses upon matriculation that will prepare
them to be successful adults in the 21st Century.
Whether it is the energy of dance, the resonance of music, or the spectacle of film and theatre that sets
your heart on fire, all who come to the Valley Academy of Arts and Sciences (VAAS)* will discover
opportunities for artistic excellence and challenging academic experiences. The shared vision of VAAS
is that by unleashing a team of inspired educators, in a new, well-equipped facility, and implementing an
integration of core disciplines with the arts, we will provide students a results oriented program that will
simultaneously develop their scholarly and artistic talents. Our new school will not only prepare students
for post-secondary education, but also for the thinking and communication demands that await them in

the  Century career world.
In the culture of a collaborative learning community, our academy will implement a college-preparatory
curriculum, along with premium quality visual and performing arts studio programs that will support and
challenge our students to grow in skill and stretch both academically and artistically. We know we can
teach our students the aesthetics, the academics, and the technology they need. But what we can’t give
them, because it must come from within, is the passion they will develop, and the drive for success that
will set them apart.
Within three personalized, small learning communities the: Freshman Academy, Visual/Digital Arts
Academy, and Performing Arts Academy, VAAS will nurture, cultivate and develop each student’s
academic and artistic talents by intersecting the best known instructional practices with personal
mentoring, inter-connected thematic curriculum, and project-based applications that will incite innovation
as students test their talents, skills and proficiencies in real time and a real world.
Mission: Provide San Fernando Valley families with an innovative college-preparatory visual and
performing arts high school that employs an interdisciplinary curriculum to develop all students’
intellectual skills and creative talents in order to attain measurable artistic and academic excellence.
Vision: In a personalized, safe environment, our learning community will offer a standards-based
instructional program in theatre arts, dance, vocal and instrumental music, and visual/digital arts, coupled
with a rigorous college-career preparatory curriculum. Through an integrated study of the arts, sciences,
math, humanities and technology we will graduate literate, cultured individuals who can communicate
effectively, think critically, solve problems, and work collaboratively in diverse groups. Our graduates
will demonstrate mastery of academic and artistic skills that will enable them to be productive,
responsible citizens who take ownership for their own success.
*In an effort to capture the cultural and instructional focus of the new Valley Region HS #4, we are using
the place holder name - Valley Academy of the Arts and Sciences (VAAS) - for the purpose of this
document. Ultimately, the community and stakeholders will select the name of our school.







Our school core values and beliefs: In order to create a culture of success, the VAAS learning community
will be guided by these core values:
All students, staff, parents and community members who join our academy commit to the belief that:

1)
2)

3)
4)

All students can acquire the knowledge and skills needed for graduation and college-career
preparation in academics and the arts.
Our curriculum is rigorous and will afford all students access to college and careers; the
instructional focus is holistic to develop the whole student who will acquire academic proficiency
and artistic competency, along with interpersonal, communication, and thinking skills.
Research-based instructional methodologies involving interdisciplinary, art-infused curriculum,
project-based learning, writing across the curriculum, and performance-based assessments will
generate relevant learning experiences that help all types of students see the relationship of their
studies to the real world, and, in so doing, will motivate them to complete their education.
The instructional environment will reflect and benefit from the students’ cultural diversity and
assure fair and equitable access to educational opportunities and resources for all.
By creating a personalized learning environment, we will enhance the learning success for all
types of students; this same humanistic community context will build relationships and encourage
collaboration among all stakeholders who will accept responsibility for designing and
implementing quality educational experiences for our students.

Values about teaching and learning that define our VAAS instructional program are that it:









Infuses the arts into all curriculum to stimulate habits of mind in problem solving, critical
thinking, creative thought and innovation; we call this learning in and through the arts (LITA).
Offers relevant learning experiences through project-based learning, competitions, exhibitions
and business partnerships; through project-based and community service learning opportunities
students will develop a sense of social consciousness and responsibility.
Focuses on writing across the entire curriculum as an essential communication skill.
Creates performance-based, authentic assessments that measure multiple levels of proficiencies.
Implements a tiered intervention system (RtI2) for students who need expanded time and diverse
academic, emotional, and social supports to enhance their learning progress.
Establishes an ongoing data-driven accountability system to calculate results and inform
processes for continuous instructional and overall program improvement.
Cultivates business partnerships for authentic learning beyond the walls of the classroom.

At VAAS we set very high expectations for the things we want our students to know and be able do. Our
students will be held accountable for meeting state and District content and performance standards in all
A-G courses and those in their selected Visual/digital and Performing Arts academies. Additionally,
students will develop the skills and intellectual capacities needed for success in the workplace, civic life,
and in personal affairs including:
• Manage many types of resources
• Communicate effectively through speaking and writing
• Work well with others in a diverse population
• Acquire and use information to solve problems
• Master complex systems
• Work with a variety of technologies
• Commit time and energy to improve their school, community, state and nation.







These VAAS learning results are based on SCANS (U.S. Departments of Labor and Education identified
competencies and skills that workers must have to succeed in today’s workplace). They also incorporate
scholarly habits of mind that prepare students to weigh evidence, consider varying viewpoints, see
connections, identify patterns, evaluate outcomes, speculate on possibilities and assess value.
It is often said that the arts reflect the human condition. At VAAS we also know that the arts can inspire
social responsibility that can change human, environmental and political conditions for the better. One
only has to think of Oprah, Ellen, Bono, musicians for “We are the World”, or films like “An Inconvenient
Truth” to realize that more and more the shapers of public opinion, election outcomes, environmental
activism, and relief efforts (i.e. Katrina and Haiti) are emanating from socially responsible professionals
in the arts. Through deliberately designed service learning experiences, VAAS students will embrace
social responsibility and utilize their artistic and academic talents to enrich and improve life for others.
b. Student Population. Describe the student population that your proposed school will serve,
including the interests and critical educational needs of the students. Explain your team’s
experience serving a similar population of students, and how your proposed school will meet
the needs of these students.
Under the required Zone of Choice enrollment policy, VAAS will be relieving overcrowding at four high
schools. In our community meetings parents and students from these areas indicated what they would like
in this new high school: personalization, college and career counselors, performing arts education,
science and technology programs, partnerships with businesses, after-school programs and diverse
cultural experiences. Our future students value high school graduation and going to college, but also want
to have access to job preparation programs. Responding to this input, VAAS must provide a personalized
environment and rigorous instructional program, with differentiated instruction to meet the needs of our
very diverse learners. As Howard Gardner’s theory of multiple intelligences suggests, our arts based
curriculum will help all learners, especially at-risk and diverse learners, achieve better results in school.
Testing data from our feeder schools indicates a strong need to focus on development of communication
skills, particularly those in writing. We must also provide expanded learning time and opportunities for
students, specialized programs for our English Learners and students with special needs, as well as create
stimulating challenges for our gifted students.
Student Demographics of the Valley Academy of Arts and Sciences (VAAS)
School API
Cleveland
HS 756
Kennedy HS
687
Monroe HS
654
Granada HS
874
New HS #4
Projection

Latino

White

African
American

Asian

Special
Education

English
Learners

Socio-economic
Disadvantaged

Gifted &
Talented

75.6%

7.2%

5.9%

10.6%

11.2%

22.4%

78%

17.1%

77.4%

9.4%

4.5%

7.5%

13.8%

14.3%

60%

13.5%

87.8%

2.5%

2.9%

6.0%

15.5%

32.6%

77%

7.0%

36%

31%

4%

18%

7%

4%

36%

45%

65%

9.6%

4.4%

9.8%

12.2%

21.3%

74.1%

17.7%

Data for LAUSD from Data Support System; Data for Charter from California Dept. of Education CBEDS files.

Team’s Experience: Based on the above chart, it is clear that Local District 1 (LD1) and its collaborative
team of Monroe teachers and United Teachers of Los Angeles (UTLA) have experience in serving the







instructional needs of the typical resident student populations in our three feeder high schools. The
projected enrollment to be served at our new high school will closely mirror the student demographics of
Cleveland, Kennedy, and Monroe. It is important to note that the Granada Hills Charter High School’s
student population is quite different, and has an unusually high percentage of GATE students, an
unusually low percentage of students receiving Special Education and English Learner services, and a
very different ethnic balance than the other schools scheduled for enrollment relief.
LD1 is a family of 133 San Fernando Valley schools in which more than 5,000 teachers and
administrators provide services to 87,930 students. More LD1 students are scoring Proficient or
Advanced on state standardized tests than any others in LAUSD, and the state overall. LD1 is home to:
Four highest achieving high schools in LAUSD
43 schools for Advanced Studies
6 National Blue Ribbon Schools

22 High Performing Title 1 Schools
200 National Board Certified Teachers
40 California Distinguished Schools

Our local district’s level of support and resources are an area of strength and can’t be duplicated by any
other educational organization. Outstanding characteristics that qualify LD1 to manage this new high
school include:
• A proven track record of working with English Learners, students from low-socioeconomic and
disadvantaged neighborhoods, gifted and talented students and students with disabilities.
• Extensive data information systems and support from the LDl staff enables teachers and
administrators to analyze the progress of students, target needs and prescribe focused
interventions.
• A seamless communication among the elementary, middle and high schools to promote smooth
transitions and teacher collaboration.
• Within the Zone of Choice, arts focused elementary and middle school students will be eligible to
matriculate into this new arts high school.
• Key community partnerships to support this new high school and LD1 assistance in cultivating
new relationships and partnerships for the school’s individual instructional programs.
• Our proven success in which students with disabilities have met the Modified Consent Decree’s
(MCD) Outcomes 2 and 3. Outcome 2 reflects students’ ability to meet District’s California
Standards Test (CST) proficiency targets. Outcome 3 reflects the students’ ability to graduate
with their peers.
c. Instructional Program. Provide an overview of the instructional program of the proposed
school, identifying and describing the key instructional strategies and practices that the school
will employ to drive student achievement. Briefly explain the research base that
demonstrates that the identified strategies will be successful in improving academic
achievement for the targeted student population.
Four cornerstones - personalized small learning community structure, college prep art-infused curriculum,
project based learning and performance based assessment and evaluation - support the foundation of our
research-based VAAS instructional program. VAAS will develop and implement:
1) A highly personalized, small learning community structure of three academies to provide close
interaction among teachers and students and advisory classes for academic and personal support.
2) A college preparatory, interdisciplinary, curriculum in which art is infused across all disciplines to
address and support the diverse needs of all learners.
3) Project-based learning with linked-learning applications and inquiry-based instruction supported by a
comprehensive response to the intervention and enrichment needs of all students.







4) Performance-based assessment and evaluation using signature projects, exhibitions, performances,
presentations and digital portfolios, for all students to have options to show what they know.
We have selected these four essential program components because they are supported by current
research and appropriately respond to the needs of our student populations. Educational research
indicates that structures that create small schools within schools like academies: “…can improve
attendance, climate, safety, achievement, graduation rates, college attendance rates, staff member
satisfaction, parent involvement and community engagement (Wasley, 2006). In addition to engaging
gifted and talented student populations, there is also abundant evidence showing that when arts are woven
into traditional curriculum it is particularly beneficial to lower performing students and students with
special needs (Leth et al. 2004; Arts Partnership, 2007).
While providing instruction and studio experiences in the visual and performing arts, VAAS teachers will
infuse the visual and performing arts standards into all interdisciplinary curriculums. These concepts
include: artistic perception; creative expression; historical and cultural context; aesthetic valuing;
connections, relationships, and applications. This highly integrated approach has demonstrated success in
serving the educational needs of students with similar demographics to those who will be attending our
high school. In multiple major studies, project-based learning has also been proven to assist English
Learners/Standard English Learners to access prior knowledge. It provides hands-on learning activities
designed to achieve content mastery and develop language skills; develops questioning strategies; and,
encourages investigation of key vocabulary words (Hertzog, 2005, Lauer et al, 2006). Other instructional
strategies known to be effective with our typical student population will be implemented and supported
through effective professional development. These strategies are research-based and will ensure equity
and access, increase achievement, and provide strong college preparation for all our students:

Writing Across the Curriculum
Eight Period Class Schedule
Good First Teaching (RtI2 -Response to
Intervention and Instruction)
Scaffolding
Differentiated Instruction
After-school instruction and enrichment programs
AVID strategies (Advancement Via Individual
Determination)
Service Learning

Cooperative Learning
Socratic Seminar
CRRE Pedagogy (Culturally Relevant and
Responsive Education)
Digital Portfolios
Summer Math and English bridge programs
Summer programs for remedial instruction
SDAIE (Specially Designed Academic Instruction
in English)

d. School Culture. Describe the school culture that your team envisions for the proposed school
and what, if any social-emotional supports are necessary to create that culture.
Our school’s culture of success could be vividly defined by a motivational sign at our entrance: “All who
enter do so to succeed.” In our VAAS culture we will motivate and nurture our students to:
• Set high expectations and personal standards, and develop a strong sense of purpose
• Come to school well-prepared to complete their courses to the best of their ability
• Develop effective relationships with their teachers and peers, in and outside of class, and make
the most of their time at school, at home, and in our community
• Treat fellow students, equipment, our school and community property with respect.
• Accept continuing responsibility for their own learning and the achievement of fellow students







Key supports necessary to generate success for all our students include: collaboration among all
stakeholders, a personalized, safe and secure school environment, and clearly measurable goals for
teachers, administrators, parents and students. All VAAS students will have a personal advisor, a
counselor, and a group of their academy teachers who are dedicated to providing them with the social and
emotional supports necessary for them to accomplish their academic and artistic goals. A wide range of
clubs, special events, athletics, and extracurricular activities will afford our students many opportunities
for social life and forming friendships and bonds with other students.
e. Accountability and Performance Goals. We were told not to respond to this question.
f.

Community Analysis and Context. Describe the community that your proposed school
will serve. Include an analysis of the strengths, assets, values and critical needs of the
community. Discuss your rationale for selecting this community, your experience serving
this or a similar community, how your team has engaged the community thus far and how it
will continue to do so if selected.

Diversity is a major strength of our north San Fernando Valley community. Our population is
predominantly Latino, with small percentages White, African American and Asian ethnic groups. The
community benefits from local colleges, Cal Arts, California State University, Northridge, Mission and
Pierce that provide many educational and community cultural opportunities. The Valley has an economic
base of manufacturing, film/TV industry companies, construction, services, and retail operations that
generate employment for over 789,000 people. Other local assets include medical centers, parks, golf
courses, theatres, shopping malls, and restaurants easily accessible to our families.
The area served by this new high school has a mixture of single-family residential areas with homes
ranging from $300,000 to $3 million; there are many multi-family condominium projects and very high
density apartment buildings including subsidized housing. The Monroe, Kennedy, and Cleveland areas
are lower socioeconomically, with some pockets of well educated, wealthy families. The majority of
families are working class and approximately 20.9% of our families live below the national poverty level.
75% of our families are likely to speak another language at home (Spanish, Korean, and Farsi) and more
than half of the parents lack post-secondary education; our schools have 15-24% English Learners, many
who are not reclassifying. A very large percentage of our students will be the first generation to graduate
from high school.
Community needs: All of the high schools in this service area are overcrowded. While some schools offer
limited arts programs, the Valley community expressed a high demand for a specialized arts high school
where students can develop their artistic talents while pursuing a college preparatory program. Many
families do not have the income to expose their students to the arts and this high school could expand
cultural opportunities for students and their families. Mental and physical health services are needed for
many uninsured families. The already established LD1 community resources will provide mental and
health clinic access and coordinate private and government agency services to meet these critical needs of
our families.
Community engagement: We have engaged the community in twenty public meetings, including Local
District 1, Public School Choice, Parent Community Advisory Council, Neighborhood Council, and
Council of Councils meetings. In addition, the VAAS Design and Writing teams met almost daily. LD1
staff members will be meeting with parents at each of the feeder middle schools and high schools to
further explain the PSC process and our academy proposal. The community will be actively involved in
VAAS school leadership and governance, invited to participate in campus events, and our community
businesses will be engaged with our students through internships, job shadowing and mentoring.







g.

Leadership. Provide an overview of the proposed school’s governance structure and
leadership team. Highlight the strengths of the leadership team and the proposed leader. If a
leader has not been identified, speak to the key attributes the potential leader should possess.

All stakeholders, including students, will be represented on our leadership councils and decision making
committees. The Leadership Council will be comprised of the Principal, UTLA Chapter Chair, teacher
representatives from each SLC, classified support staff, students, parents and community representatives
including professionals from the arts and partner members. As a new school we do not have a leadership
team in place, however, strong leaders will be selected on the basis of their experience, desire and ability
to work as a team. By demanding broad leadership representation, we will be able to draw from a wealth
of teacher, staff, administrator, parent, student and community diverse experience and have access to
many ideas and types of resources to support the sustainable growth of our academy. Members of the
Leadership Council and various committees described above will also be elected by representatives from
all the stakeholder groups.
The School Site Council will be composed of: the principal; classroom teachers; other school personnel
elected by their peers; students; parents of students attending the school and community members elected
by parents. In addition, the English Learners Advisory Council and the Compensatory Education
Advisory Councils will be formed based on the appropriate District, state and federal composition
guidelines. Members of these councils will also be elected by stakeholder representatives.
We have not identified a principal for our new school. The ideal principal for VAAS will be someone
who practices leadership as an art, someone who will be able to:
• Implement an innovative, relevant, challenging curriculum in a highly personalized environment
• Create a professional learning community in which teachers and administrators join in a
collaborative approach to leadership and teaching – a real team player
• Develop a community of informed and empowered parents, teachers, staff and community
partners, including those from universities and business, who work collaboratively to support
scholarship and the arts for all students
• Blend the pursuit of intellectual and artistic skills that will enable students to be productive, selfdirected, lifelong learners

h.

School Governance Model. Briefly explain the rationale for your choice of school type.

The Planning/Design teams for VAAS considered various governance models knowing that in LD1
autonomy must always be balanced with responsibility, responsiveness and constant accountability. The
proposed ESBMM model is an ideal complement to the mission, vision, and education plan at VAAS and
was selected in order to:
• Improve student achievement, maintain flexibility, accountability, and local control
• Support SLC models within the school
• Establish and sustain accountabilities for essential instructional strategies of interdisciplinary
instruction, project-based learning, and signature assignments
ESBMM allows us to build our specialized program using: flexible scheduling, the design and
implementation of an innovative, arts infused, project-based learning curriculum, and performance-based
assessment strategies that will prepare our students for college and success in life and careers. Students
will pursue study in eight subjects per semester in a block schedule, enabling them to have art, advisories,
enrichment, and intervention opportunities. The schedule will be reviewed each year in relation to data on
student achievement, parent and student satisfaction levels, and the ability of the staff to maintain their
responsibilities for seven periods of instruction, which includes advisories.








INSTRUCTIONAL PROGRAM
 
a. Instructional Philosophy: Provide a thorough description of the proposed Instructional
Program and the underlying theory that drives it. How does the proposed Instructional
Program align with the critical educational needs of the population of students you propose
to serve? Include an explanation of what students should know and be able to do as well as
the rigorous intellectual habits of mind, essential skills, knowledge and attributes they will
posses upon matriculation that will prepare them to be successful adults in the 21st Century.
Our vision for the Valley Academy of Arts and Sciences is crystal clear:
In a personalized, safe environment, our learning community will offer a standards-based instructional
program in theatre arts, dance, vocal and instrumental music, and visual/digital arts, coupled with a
rigorous college-career preparatory curriculum. Through an integrated study of the arts, sciences, math,
humanities and technology we will graduate literate, cultured individuals who can communicate
effectively, think critically, solve problems, and work collaboratively in diverse groups. Our graduates
will demonstrate mastery of intellectual and artistic skills that will enable them to be productive,
responsible citizens who take ownership for their own success.
Within three personalized, small learning communities the: Freshman Academy, Visual/Digital Arts
Academy, and Performing Arts Academy, VAAS will nurture, cultivate and develop each student’s
academic and artistic talents by intersecting project-based learning and the best known instructional
practices with personal mentoring, inter-connected thematic curriculum, and project-based applications
that will incite innovation as students test their talents, skills and proficiencies in their real world.
This ambitious vision for our new academy is not the result of clever thinking or based on a whim of
those who love the arts. The mission to provide an arts high school that would balance arts education with
challenging academics came about as a result of a comprehensive needs analysis of several factors: 1) a
review of available programs in the service area of this new high school; 2) consideration for preferences
and needs expressed by parents, students and community members through surveys and several public
meetings; 3) student demographics and performance data in our feeder middle and high schools; and, 4)
an adherence to research-based best practices.
The review of available secondary programs in this new high school service area revealed that there was
no high school offering a comprehensive, arts focused program that would appeal to students who want to
pursue an in-depth study of a visual/digital or performing arts. A study of family preferences and
community needs indicated a high demand for a high school that could provide many types of learners
with the arts education, academic, interpersonal and social skills, along with real life work related
experiences to be successful in college and the workplace.
Community voices also called out emphatically for more cultural exposure and arts experiences for their
students. The need for and importance of the arts in this community has recently led our partner, CSUN,
to expand its Cultural Arts Center to now feature world-class artists and local performers.
Student
demographic and academic performance data clearly evidenced a need for a high school program that
could optimize differentiated instructional methods, provide interventions, and offer a high interest
college/career curriculum to advance the achievement for all students, but especially the large number of
English Learners, gifted and talented students, those from socioeconomically disadvantaged homes, and
special education students who might choose to attend our new high school.







Student Demographics of the Valley Academy of Arts and Sciences (VAAS)
School API

Latino

White

African
American

Asian

Special
Education

English
Learners

Socio-economic
Disadvantaged

Gifted &
Talented

Cleveland HS
75.6%
7.2%
5.9%
10.6%
11.2%
22.4%
78%
17.1%
756
Kennedy HS
77.4%
9.4%
4.5%
7.5%
13.8%
14.3%
60%
13.5%
687
Monroe HS
87.8%
2.5%
2.9%
6.0%
15.5%
32.6%
77%
7.0%
654
Granada HS
36%
31%
4%
18%
7%
4%
36%
45%
874
New HS #4
65%
9.6%
4.4%
9.8%
12.2%
21.3%
74.1%
17.7%
Projection
Data for LAUSD from Data Support System;Data for Charter from California Dept. of Education CBEDS files.

After weighing multiple factors, the vision for this high school became clear and the Design and Writing
teams set out to create an instructional program that would be research-based, culturally sensitive, and
responsive to the needs of our community. Transforming this school vision into something real, a culture
of success where all students can achieve their potential, begins with the VAAS students, staff, parents
and the community all sharing a common philosophy and core values:
•
•

•
•

•

All students, staff, parents and community members who join our academy commit to the belief
that all students can acquire the knowledge and skills needed for graduation and college-career
preparation in academics and the arts.
Our curriculum will be rigorous and afford all students access to college and careers; the
instructional focus will be holistic in order to develop the whole student who will achieve a
balance between academic and artistic competency, along with communication, and thinking
skills.
The instructional environment will reflect the students’ cultural diversity and provide fair and
equitable access to educational opportunities and resources for all.
Research-based instructional methodologies and curriculum that support diverse learners will
create relevant learning experiences that help all types of students see the relationship of their
education to the real world, and motivate them to stay in school and complete their education.
By utilizing a personalized, small arts academy model we will appeal to the specific interests of
students; this context will also build close teacher-students relationships and encourage
productive interaction among all stakeholders for designing and implementing quality educational
experiences for our students.

All members of the Design and Writing teams agreed on setting very high expectations for the things we
want our students to know and be able do. VAAS students will be held accountable for meeting state and
District content and performance standards in all A-G courses as well as those in their selected
Visual/digital and Performing Arts courses. Additionally, students will develop the skills and intellectual
capacities needed for success in the workplace, civic life, and in personal affairs including:
• Manage many types resources
• Communicate effectively through speaking and writing
• Work well with others in a diverse population
• Acquire and use information to solve problems
• Master complex systems
• Work with a variety of technologies
• Commit time and energy to improve their school, community, state and nation.







These high VAAS expectations are based on SCANS (U.S. Departments of Labor and Education
identified competencies and skills that workers must have to succeed in today’s workplace). They also
incorporate scholarly habits of mind that prepare 21st Century students to weigh evidence, consider
varying viewpoints, see connections, identify patterns, evaluate outcomes, speculate on possibilities and
assess value. (Meier, 1995; Costa, 2008-09; SCANS: US Departments of Labor and Education, 1994).
VAAS students will work with agencies such as the “Linked Learning Alliance” and “Connect Ed, the
California Center for College and Career” to provide connections to learning in the classroom and realworld applications beyond the walls of our school. Integrating rigorous academic instruction with a
demanding technical curriculum and field-based learning all set the tone for California’s 15 major
industry sectors including arts, media and entertainment.

Why should this new high school become a Valley Academy for the Arts and Sciences?
Based on the needs of our student population and community, an arts focused high school was the perfect
fit and is supported by current research. Over 63 studies of students, across the socioeconomic spectrum,
demonstrated that students, like ours, who receive their education in an artistic environment:
 Are more prepared for the global workforce
 Increase their academic success
 Have higher self-esteem and self-confidence
 Achieve higher test scores
 Show increased high school graduation rates
 Develop higher success rates in group collaborations
The U.S. Dept. of Education’s art’s education research studies of more than 25,000 students (Champions
of Change) evidenced that students with high levels of arts participation out-perform “arts-poor” students
by virtually every measure. The summarized findings from 63 national studies, 2000-2008, showed that
high arts participation makes a significant difference in achievement for students from low-income
backgrounds. Furthermore, clear evidence sustained the belief that involvement in art forms and learning
in and through the arts (LITA) are also highly correlated with success in math and reading (Cateterall,
2005; Arts Education Partnership, 2008).
Experts agree that in addition to helping develop brain functions, arts woven throughout education can
offer teachers ways to reach all types of students. Arts help to develop both left and right brain skills;
students connect scientific concepts underlying art, which is especially successful with at-risk, special
needs and gifted students (The Getty Education Institute, 2006). For example, by using photography as
the avenue for studying chemistry, or the physics of sound in the study of music, we are looking to go
beyond the traditional curriculum model to engage all of our VAAS students in creative instruction that
prepares them to meet their personal and educational goals.
Instructional Program Design: Once the theme of an arts high school had been decided, a great deal of
time was spent by the Design and Writing teams investigating the most successful school structures,
curriculum and teaching practices that have proven success with student populations similar to the future
VAAS students. Through a review of educational research, we were able to identify “best practices” from
studies that have shown significant results, over time, with similar student groups. Reliable data on
increases in student achievement, improved attendance, credits earned, increased graduation rates and
college application rates, etc. drove our instructional and curriculum design decision making process.
Making the right instructional program decisions, based on the evidence of what works, was our top
priority.







The four foundation cornerstones of our research-based instructional program are:
1) Personalized Small Learning Community Structure: Establishing a highly personalized, small
learning community composed of three academies (Freshman Academy, Visual/Digital Arts Academy
and Performing Arts Academy) that will provide close interaction among teachers and students, student
advisors who provide academic and personal support, and a structure that enables common planning time
for teacher collaboration. Our SLC model has been formulated to align with the LAUSD structure and
attributes for secondary SLCs as described in Board’s 2007 Bulletin 1600 to include:
•
•
•
•
•
•
•

Unifying Vision/Identity
Rigorous Standards-Based Curriculum, Instruction and Assessment
Equity and Access
Personalization
Accountability and Distributed Leadership
Collaboration/parent and Community Engagement
Professional Development

Several research studies support that the establishment of a personalized structure will best serve our
student population. Graduation rates and post-secondary enrollment rates are clearly improved in small
learning communities, which foster positive student attitudes (Quint, 2006). Other research indicates that
structures that create small schools within schools like academies: “…can improve attendance, climate,
safety, achievement, graduation rates, college attendance rates, staff member satisfaction, parent
involvement and community engagement” (Wasley, 2006). This is further confirmed by a study of
hundreds of high schools that have created SLCs: “Small schools and academies show the most promise
for raising student achievement levels of disadvantaged students and students of color” (Rumberger,
2005; Bill and Melinda Gates Foundation, 2008).
An important component of our SLC structure is the use of advisories known to enhance student
performance and sustain student engagement in school. In a 2002 research study it was found that close
relationships with teachers improve GPA, and reduce dropout rates because student anonymity is lessened
and the personalization helps to engage students. Disadvantaged students benefit the most from this
strategy (Balfanz & Legters, 2006; Darling-Hammond, 2007). To further a more personalized learning
environment, each SLC will have a dedicated counselor or advisor who will ensure that all students are
provided with necessary academic and support services to be successful.
2) Arts Infused Curriculum: Offering comprehensive Visual/Digital and Performing Arts programs
conjoined with a college preparatory, interdisciplinary, curriculum in which art concepts are infused
across all disciplines to better address the needs of diverse learners. Although Howard Gardner's theory of
multiple intelligences has encouraged educators of all subjects to use a variety of teaching strategies, the
idea that some individuals are visual/spatial, musical/rhythmic, or bodily/kinesthetic learners merely
reinforces what many arts educators say they already knew: Studying the arts reaches some students in
ways that other instruction doesn't. There is also research that suggests when arts are woven into
traditional curriculum it is beneficial to lower performing students and students with special needs (Leth
et al. 2004; Arts Partnership, 2007). Marzano stated: “It creates a rapid escalation of their learning skills
and engages them in education where they otherwise might become excluded or detached” (2003).
By offering all VAAS students access to a college preparatory curriculum, we are increasing their
potential for learning success. A major study conducted by the Education Trust and Harvard University in
2004 proved that the best way to close the achievement gap is to offer typically at-risk and minority
students a college level course of study that will accelerate their learning. Frequent writing connected to







different disciplines will be a primary focus of the VAAS curriculum because it has been shown to
improve student skills related to evaluating and organizing information, and helps students make
important connections between different areas of knowledge (Pritchard, 2006; Saddler, 2005). According
to CSUN, 65% of incoming freshman must take remedial classes; by developing writing skills our
students will avoid taking these remedial classes when they are admitted to two or four year colleges.
3) Instructional Strategies/Project-Based Learning: Implementing research-based instructional strategies
that include: project-based learning (authentic, contextualized learning experiences), inquiry-based
instruction, Specially Designed Academic Instruction in English (SDAIE), Advancement Via Individual
Determination (AVID) strategies, scaffolding, service learning, all of which are supported with a tiered
response (RtI2) to the intervention needs of all students. SDAIE strategies such as Academic Language,
Active Learning, Tapping Prior Knowledge, and Cooperative Learning will address the components of
comprehensibility connections, content, and interaction. Numerous research studies indicate that projectbased learning, (See Appendix 2 PBL model), assists diverse learners by: accessing prior knowledge,
providing hands-on learning activities designed to achieve content mastery and to develop language skills,
providing student-to student interaction, student to teacher interaction, and teacher to student interaction;
developing questioning strategies; creates varied forms of assessment; allows time for reflection;
encourages investigation of key vocabulary words (Hertzog, 2005, Lauer et al, 2006).
Tiered intervention systems (See Appendix 3 - RtI2 Framework) that are customized to the needs of each
student have also been proven effective with all students, but particularly at-risk students who require
skill development (Belfield & Levin, 2007; Balfanz & Herzog, 2007). Service learning is another
important component of our curriculum. Two recent research studies on service learning tracked students
beyond high school and discovered that if they had participated in service learning in high school there
was a direct positive correlation between their civic engagement, voting and citizenship (Kahne & Sport,
2008; Zaff & Lerner, 2010).
4) Performance Based Assessment and Evaluation: Utilizing a multi-tiered assessment and evaluation
system that goes well beyond standardized tests and typical measurement tools. District Periodic
Assessments will be utilized for the first year until SLC specific assessments can be developed by
stakeholders. All Learners, especially English Learners with low English proficiency, can demonstrate
knowledge using authentic assessments. Our VAAS assessments will also be performance-based using
SLC developed signature projects (projects which require students to utilize standards-based core content
and art skills as well as concepts from a particular anchor text theme), exhibitions, performances,
presentations and student digital portfolios to allow students several avenues to demonstrate their mastery
of the academic and arts state standards and related skills.
Researchers report that through authentic assessments students actively demonstrate what they know,
show greater interest in higher levels of learning, organize information around major concepts and
actively construct their own understanding in a rich variety of contextual tasks. These performance type
assessments are shown to be very successful with populations similar to our school - at-risk students, ELs
and students with special needs (Foersterling & Morgenster, 2002; Fielder, 2006).














b. Core Academic Curriculum: Describe the core academic curriculum that your proposed
school will use. Provide evidence that the proposed curriculum is research-based, culturally
relevant, connects with the lives of, has been effective for and meets the diverse learning needs
of the student population you plan to serve and addresses the California State Standards. For
high schools only, explain how your proposed school will meet A-G requirements.
Additionally, outline the plan for Western Association of Schools and Colleges (WASC)
accreditation.
Rigorous curriculum We assert that all students have a right to access rigorous and engaging curriculum
scaffolding through the higher levels of Bloom’s taxonomy (Knowledge, Comprehension, Application,
Analysis, Synthesis, and Evaluation). They will all complete the LAUSD required A-G college
preparatory curriculum as well as additional electives that are relevant to their SLC art elective course
work. The VAAS District mandated A-G curriculum, plus the arts electives, are aligned to the California
Content Standards, and exceed these expectations because of the school’s unique vision that incorporates
much higher levels of learning and investigation. Students will develop habits of mind as they learn how
to: weigh and use evidence, understand and address multiple perspectives, make connections among big
ideas, speculate on alternatives and assess the value of ideas they have studied (Hammond, 2006).
Interdisciplinary instruction will give students the skills needed to connect learning, communicate both
orally and in writing and apply higher order thinking to the demands of the 21st Century.
Project-based Learning or PBL is a key instructional strategy in our VAAS instructional program. It is a
model that organizes standards-based, contextual learning through student projects that use of in-depth
and rigorous classroom student projects to facilitate learning and assess student competence. Students use
technology and inquiry to respond to a complex issue, problem or challenge. PBL focuses on studentcentered inquiry and group learning with the teacher acting as the facilitator. This approach to learning
increases student engagement, requires higher order thinking skills to accomplish the complex tasks, and
offers genuine opportunity for collaboration, revision, community partnering, demonstration, application,
and presentation. All project-based learning activities should:
• Be interdisciplinary
• Produce a product
• Conclude with a community exhibition (not on campus)
• Have a community partner
• Include some form of written documentation
• Involve student teams of two or more, depending on the nature of the project
• Culminate with a parent reception
• Include teacher and student reflection
Students may choose to work individually, as part of a small group or as part of a larger group.
Projects in the new high school will scaffold from grades 9-12 and will increasingly involve more
components, be relevant to the community, and demonstrate knowledge of two or more subjects. In grade
nine for example, students may have only one or two projects per year and have more teacher direction at
each step, whereas a senior project will be completely designed by the students with approval from the
teacher. Teachers will collaborate to develop common, standards-based rubrics for projects. Included in
this type of work will be Exhibitions of Learning through which students will share their learning and
experiences with community partners and stakeholders. CSUN will provide exhibition space and
instructional support for these special presentations.
Interdisciplinary curriculum and instruction at VAAS will use over-arching themes and assignments that
integrate and apply arts education, (history, appreciation and application) to English Language Arts,







Mathematics, Social Studies and the Sciences. Beyond that, students will explore their personal art
interest within the SLC by pursuing a specific strand or pathway in an area of multi-media, visual or
performing arts. At VAAS, teachers will plan interdisciplinary, thematic units that integrate and meld
core discipline standards with the Visual and Performing Arts standards, nurturing a creative, hands-on
academic experience for all students. Core English, Math, Science, and Social Studies content teachers
will ask students to show mastery not only of their own core standards-based material, but also by using
the Visual and Performing Arts Standards (Artistic Perception, Creative Expression, Historical and
Cultural content, Connections/Relationships/Applications and Aesthetic Valuing) as a vehicle to expand
the student’s aesthetic values and understanding of creative expression. This approach, supported by
Howard Gardner’s research, has demonstrated success in serving the educational needs of students with
similar demographics to those who will be attending our high school.
Interdisciplinary education teams: four teachers (math, English, science, social science) within a grade
level will be responsible for six cohorts (initially grades 9-11) of 35 students each. Grade level cohort
teachers will meet together during common planning time and professional development to plan what
themes the core will use to connect among the disciplines.
Curriculum Sequence
The four-year course chart (see page 18) demonstrates the rigorous, A-G course scope and sequence for
each grade level. With each year the standards and expectations increase in intensity and sophistication,
challenging the students to synthesize their learning from all subject areas to complete their culminating
signature projects. Students will have access to Advanced Placement (AP) courses, concurrent college
enrollment and be able to access our Virtual Academy to take on-line courses to enhance their educational
program. In addition to their A-G courses, students will complete elective course work in the
Visual/Digital or Performing Arts field of their choice. Linked Learning experiences will also supplement
the courses of study with real world applications. Arts electives will be mixed grade levels to give
mentoring opportunities for students. In addition, middle school students can be enrolled in the Arts
classes and participate in the exhibitions and performances. EL students will be able to take a language
skills class as an elective to support their acquisition of English.
We have developed a curriculum which builds both vertically (through the grade level year) and
horizontally (from year to year). Thus, each grade level will be centered on an art theme (listed at the top
of the curricular chart): 9th grade = Thoughts of an Artist; 10th grade = The Power of Art; 11th grade =
Revolution and Art; and, 12th grade = Discovery and Art. The theme will be first introduced during
advisory through the Anchor Text for each grade level. The anchor texts are listed in the advisory row of
the chart i.e. 9th Grade = How to Think Like DaVinci. The concepts of the anchor text will be woven
through each grade level's course of study by the organic connections that can be made to the course
offerings in a particular year (i.e. 9th grade biology students will view scientific concepts through the
filter of How to Think Like DaVinci as the core concepts of that anchor text have a natural connection to
biology). Using the cellular components of plants and animals, for example students could use movement
to describe, show, compare and contrast concepts, demonstrating how Art and Biology Standards can be
integrated. Teachers will be able to identify supplemental materials especially for the EL students in
order to scaffold the curriculum using primary language materials and will be able to identify SDAIE
vocabulary to scaffold lessons for these EL students.
For example, in biology, the students would consider how the DaVinci thinking habits have led to various
inventions or discoveries of different properties that have played a role in the world of biology. The same
would be true in a 9th grade student's English and Health classes. In English, students might read
additional texts in which the characters exemplify the "DaVinci traits," participate in persuasive activities







using the traits, advocating for the traits, or even for DaVinci inventions, etc. Finally, the concepts from
"How to Think Like DaVinci" would also be stranded through the individual art electives.
We envision the 9th grade as an incubator to enhance students’ skills and prepare them for success in the
10th -12th grades. Ninth grade students will explore four art classes in an elective wheel (that will allow
them to make an informed SLC choice that will allow them to excel throughout high school), including
music, public speaking, graphic/digital arts, and drawing). Teachers would build the elective art classes
on the DaVinci "habits" while strengthening student skills in each artistic area.
The final vertical strand weaves into the 9th grade Signature Project (see curricular chart), because the
skills learned in each class are required to complete the assignment and will be specifically assessed
through the signature project. The conversations in science structure the content of the "poster." Students
will need to create an artistic rendition of the idea that can be professionally produced (using skills from
their drawing and graphic arts classes), and will then need to present thus, using what they have learned
about presentation in public speaking and even what they have practiced in their music classes.
The horizontal strand will build on the increasing complexity and skills required for the completion of the
signature project. For example, in 9th grade, students create/publish 2D or media presentations, exhibiting
the completed work and then present it in a public forum to an audience of stakeholders. In tenth grade,
students would build on those skills to organize an "event" to highlight a societal problem. This more
complex signature project asks the students to use one of the arts they have studied in 10th grade (either a
performance art or a visual art depending on the SLC they are in) to illuminate a societal problem.
Because the students are asked to organize an "event" (a public exhibit, forum, poetry reading, etc.), they
will also be required to utilize their 21st Century SCANS skills. They will go beyond presenting their
work (as they did in 9th grade) to organizing an event for a cause -- which, of course, ties in with the
theme of the year and anchor text – The Power of Art. This theme will also have been developed through
their World History, English, Math and Science classes.
All visual/digital and performing arts courses will be selected from the LAUSD approved course list.
Visual and digital arts include drawing, painting, film, web design and graphic design. Performing arts
include vocal and instrumental music, dance and theatre arts electives. Each year as our enrollment
increases, we will broaden the number of offerings based on students’ interest in the various art strands.
With our eight classes per semester schedule, students will be able to take more classes than they would
in a traditional schedule.
Cultural Relevance: All State and District mandates regarding CRRE (Culturally Relevant and
Responsive Education) will be adhered to. VAAS is structured around three smaller learning communities
to provide specialized and personalized instruction. Research supports that this structure will improve
attendance, achievement, graduation rates, students’ retention and college application. An eight-period
(four periods on alternate days) schedule will allow for more electives, intervention and enrichment to
support the needs of diverse learners. All students will have equal access to the curriculum and to the
small learning communities.
Diversity as an artistic asset: At VAAS we regard the diversity of our student population as a valuable
asset for building mutual respect and rapport among different cultures. In the real world, the visual and
performing arts are potent mediums for artists who draw from their rich, diverse backgrounds as they
create public awareness and cultural appreciation through their arts. This vivid model will be replicated at
our school where students will become a powerful cultural voice for our school and community as they
explore and share their cultural identity through artistic expression. We envision our student art displays,
campus murals, concerts and performances all moving beyond cultural stereotypes with imaginative and
vibrant exhibitions of multiculturalism.





Arts Elective: 10-12th grade students
will select Academy for study.
Signature Project Development:
Focusing on “The Power of Art,”
students will organize an “Event” (an
installation, performance, publication,
interactive art exhibit) that illuminates
a societal problem. Students will use
the information and skills they have
learned to design this project. Students
will present their work during
Exhibition Night which includes peers,
parents, teachers and community
partners.

Anchor Text: “The Power of Art”
by Simon Schama

Health/Skills for Life (School College
Connect)
Signature Project Development:
Developing the “DaVinci Concepts,”
students will design a professional quality
1D piece or digital media project that
illustrates a discovery in science that
changed the way people see the world.
Students will research the era,
design/publish the piece that explains the
effect of the discovery on its era an on our
modern world. Students will present their
work during Exhibition Night which
includes peers, parents, teachers and
community partners.

Anchor Text: “How to Think Like
Leonardo DaVinci” by Michael J. Gelb



Anchor

Advisory

Advisory

Intervention
Enrichment
Elective

Electives

Phys. Ed.

Intervention or Enrichment

World Language IIIAB

World Language IIAB, Honors World
Language II
Physical Education II

Language

Intervention or Enrichment

US History, Honors U.S. History, or
AP US History

World History, Honors World History,
AP World History

(Gr.9) Social
Sci.
(Gr. 10-12)



Arts Elective: 10-12th grade students
will select Academy for study.
Signature Project Development:
Considering the connections between
“Revolution and Art,” students will
design/implement a “Campaign for
Change” targeting an area of social
concern in the local or global
community. Campaign for Change
must be developed in partnership with
a community organization, must target
a need and audience, and must include
an end publication (i.e. book, on-line
“Zine”, pamphlet, media piece, etc.
(based in research and used to inform
and promote community action.
Students will present their work during
Exhibition Night.
Anchor Text: “The Creators” by
Daniel Boorstin

Performing Arts Elective: Choir, jazz
band, instrumental music, percussion,
acting, improve., children’s theater,
musical theatre, stage design, ballet,
jazz, modern, tap and cultural dance.
Intervention or Enrichment

Arts Elective: 10-12th grade
students will select an Academy.
Signature SENIOR Project
Development: Showcasing the
concepts of “Discovery and Art,”
students will design, create, and
build a viable public space or
exhibition. The space should show
evidence of student process, student
products, student learning and
student reflection of Signature
Projects done over time in the SLC.
The exhibition must include a public
interactive component. The
exhibition will also include a student
defense of public space/exhibition
before a review panel composed of
SLC stakeholders.
Anchor Text: “A Whole New
Mind” by Daniel Pink

AP World Language, AP World
Language Literature
Visual/Digital Media Arts
Electives: filmmaking/production,
drawing, painting, art production, AP
Drawing, AP Art History, AP Studio
Art, AP 2D/3D Art, digital media..
Intervention or Enrichment

Government/Economics or AP
Government/Economics

Adv. Comp., AP English Lit.,
Elective

Algebra II/Trig. Or Math Analysis
American Lit/Contemporary Comp.,
Honors AP Language

Exploratory: 9th Grade Arts Wheel
Performance: General Music, Speech
Visual Arts: Digital Media,
Drawing/Painting (10 weeks each)
World Language 1, Honors World
Language 1
Physical Education I

Exploratory

English

Geometry, Algebra 2, Algebra
II/Trigonometry, Honors Geometry
English 10A, Honors English 10

Algebra 1, Geometry, Algebra 2, Hon.
Algebra, Hon. Geom., Hon. Algebra 2
English 9, Honors English 9

Math

AP Chem., Environmental Science,
AP Environmental Science
Math Analysis or AP Calculus

Grade 12: Discovery and Art

Physics, Honors Physics, AP Physics

Chemistry, Honors Chemistry, AP Bio

Biology, Honors Biology

Science

Grade 11: Revolution

Grade 10: Power of Art

Grade 9: Thoughts of an Artist

Subject






The instructional strategies, pedagogy of cooperative learning, active project-based learning,
apprenticeships and scaffolding are just a few ways to create holistic development and engage our
students in learning to work in diverse groups. Our use of enmeshed multiple, performance based and
standardized assessments also allow for alternative methods of measuring what students know and can do.
Our professional development will focus on capitalizing on the rich asset of our cultural diversity and the
design of ways to create responsive education that is culturally sensitive and creates fair and equitable
access to learning and resources for all of our students. An example of this would be assignments that
study the impact of the arts on culture as well as the impact of culture on the arts.
Parents will be involved in meaningful ways including parent education, governance, volunteering,
participating in cultural events and interacting with teachers on ways to improve multicultural awareness
for the enrichment of our program.
The Western Association of Schools and Colleges (WASC) Accreditation: Early in the first year of
operation, our school will apply to WASC for Interim Accreditation status. The principal is ultimately
responsible for leading the WASC process with assistance from the staff of Local District 1. All
stakeholders (certificated and classified staff, students, parents and community members) will
collaboratively develop Expected School-wide Learning Results (ESLRs) and begin the process of
analyzing data to develop the WASC application document to ensure that the school is moving forward in
a systematic and appropriate manner to increase student achievement
The following timeline has been developed in accordance with and according to the procedures outlined
in the WASC (Western Association for Schools and Colleges) Focus on Learning Accreditation Manual

WASC Timeline for VAAS Accreditation
Calendar

WASC Accreditation Process

September
2011
SeptemberOctober 2011

VAAS opens (grades 9-11)

October 2011

WASC Leadership Team reviews Initial Visiting Procedures Manual, and submits to
WASC: Request for Affiliation, other required documents, and required fees.
WASC Leadership Team implements the Initial Accreditation process. Initial Request
for Affiliation report (by 12-31-2011) per WASC requirements/procedures. When a
date is received for an initial visit from WASC, the school will request CEEB (AI)
code.

October 2011January 2012

Spring 2012
(late) Spring
2012
2012-2015

Teacher, Staff, Students, and parents will develop Expected School Wide Learning
Results, form a school WASC Leadership team to oversee and organize the WASC
accreditation process, and follow Focus on Learning activities.

WASC team visits VAAS for one day. After the WASC visit, the school will request a
page for the school on the UCOP with a course list.
WASC notifies school of findings. School creates an Action Plan to incorporate
WASC Recommendations into their ongoing school improvement plan(s).
Institutionalize the WASC Accreditation Processes/procedures in preparation for first
full WASC self study in spring, 2015







Local District l has staff members who assist schools in the preparation of their WASC applications.
These coaches work with the principal and WASC Leadership Team to design the school plan and
respond to the WASC application criteria for school approval. It is expected that by Spring 2012, the
WASC team will have visited the school and successfully earned the highest new school three-year
interim level accreditation.


UC course approvals: The A-G courses and those related to the Visual/Digital and Performing Arts all
have UC approval and course numbers, and are listed in the LAUSD approved course guide. Upon
receiving our WASC accreditation approval, we will submit our course list for College Board approval
from the University of California, Office of the President (UCOP).
i.

Autonomy: Describe how you will use curriculum and instruction autonomy to
maximize student learning. If seeking Pilot School status, also discuss how the
school will weave community, work-based and service learning opportunities into
the curriculum to connect the classroom to relevant real-world learning.

In addition to our focus on the interdisciplinary, arts infused curriculum, project-based learning, writing
across the curriculum and the use of Signature Essays and Signature Senior Projects, we will use our
autonomy to implement an eight-class schedule each semester (four periods each day, alternating
schedule). Teachers will teach seven of the eight periods which will provide for more class offerings per
semester. This will help students earn more credits, take additional electives and, if need be, recover
credits. In the spring of our first year, teachers will begin to develop periodic assessments that align to our
curriculum and themes.
We will request District and UCOP approval for two new courses: a Freshman Arts Exploratory course
using a ten-week rotating wheel model to familiarize 9th graders with all the fields of art for the second
year of operation. The other course we will develop and seek approval for is a 9th grade Physics course
that will introduce students to the concepts of physical science but not require the rigorous math
background of the traditional course offered in the 12th grade. We have consulted with the District and
learned about the appropriate process and forms that must be used to apply for course approvals.
ii. Curriculum Development: If applicable, submit a timeline that outlines plans to
develop curricula for the proposed school prior to school opening.


If Local District 1 is authorized to operate this new school, curriculum development will begin in Spring
2011. A principal selection process will take place in March, and teacher hiring will occur between April
and May. Standards based text books will be ordered by the Local District along with four anchor texts as
supplemental instructional materials. Additional supplemental instructional materials will be ordered
depending on student needs and the courses offered, i.e. primary language support materials will be
ordered for the English Learners.
In May and June core teachers will identify the concepts from four anchor texts. As suggested by DuFour
in Professional Learning Communities at Work, the collaborative work of teachers designing potential
themes will be addressed during the Teacher Training Institute scheduled for Summer 2011 (DuFour,
1998). They will also develop templates for interdisciplinary instruction and protocols for instructional
rounds and assessments. During the month of August, faculty will participate in professional development
in which they will expand the curricula, create rubrics, and collaborate on interdisciplinary instruction,
project-based learning and signature projects for their SLCs. The teachers will examine data on incoming
students; the needs expressed by this data will influence the type of instructional design and future
professional development plans to support the necessary strategies.







In May, student enrollment will take place. During June, academy placement workshops for 10th and 11th
grade students will be offered, so that students can select their SLCs. During the month of June, our
school advisory councils will be formed (CEAC, ELAC). The Compensatory Education budget will be
approved by CEAC and ELAC, thus allowing our budget to be available in the Fall.
The new principal will lead the curriculum development for the school along with the lead teachers who
are in charge of each of the three academies. The principal, by virtue of the District’s hiring criteria, will
be qualified to lead the process. Lead teachers will be selected based on their prior experience working in
smaller learning communities and with interdisciplinary curriculum and project-based learning. We
believe the schedule described above is realistic and will provide sufficient time to initiate curricula
design to initiate our instructional program.
Our school will follow the District prescribed A-G curriculum for each grade level. This curriculum has
been determined by the District to be thorough and research-based, inclusive for all students, and is
required for university eligibility. Supported with differentiated instruction and CRRE strategies it will
provide opportunities for learning to all students including English learners, special education, gifted and
socioeconomically disadvantaged students.


c. Addressing the Needs of All Students: Articulate how the proposed Instructional
Program will reinforce a commitment to different methods of instruction to meet the needs
of all students, including students of poverty, students with special needs, students with
disabilities, gifted students, English Learner (EL) students and Standard English Learner
(SEL) students, young children ages 0-5 (elementary schools only).


As previously stated in this section, an arts based curriculum has been proven in over 63 current studies to
be effective in improving achievement for English learners, students with special needs, gifted students
and students who are socioeconomically disadvantaged.
• Our schedule with eight classes per semester allows for additional intervention and enrichment
electives. Community partnerships will provide for internships, job shadowing and other types of
real life experiences that have proven beneficial for diverse learners.
• SLCs and advisories provide personalization and support learning, especially for at-risk students.
• Interdisciplinary curriculum and collaborative projects evidenced in the signature projects and
project based learning support cooperative learning known to be effective with diverse learners.
• Writing across the curriculum is an important focus for improving communication and thinking
skills for all students, including EL/SEL students and thinking skills for all students.
• Use Thinking Maps across the curriculum to make abstract concepts concrete for diverse learners.
The implementation of the academy’s project-based learning in the EL classroom provides natural access
and opportunity for students in the following areas (Hertzog, 2005, Lauer et al, 2006):
• Accessing prior knowledge
• Providing hands-on learning activities designed to achieve content mastery and develop language
skills
• Providing student-to-student interaction; student-to-teacher interaction and teacher-to-student
interaction
• Developing questioning strategies
• Creating varied forms of assessment for students to show what they know
• Allowing time for reflection
• Encouraging investigation of key vocabulary words
• Using Linked-Learning experiences







English Learner and Standard English Learner Students:
Our school will use the following instructional strategies to meet the needs of these learners:
• CRRE instructional framework will be implemented for SEL students and EL students to
build on prior knowledge, integrate cultural strengths to develop instructional plans, and use
culturally relevant literature, music, and art
• SDAIE strategies to provide access to the core content in English using the 3 Cs and an I:
context, comprehensibility, connections, and interaction.
• ELD Practicum strategies including Thinking Maps, Think Pair-Share, Backwards Build Up,
Pull Out and Talk, Pull Out and Write will be used to promote mastery of the English
Language
• SDAIE protocol targeting Academic Language, Active Learning, Tapping Prior Knowledge,
and Cooperative Learning
At-Risk Students of Poverty:
In addition to the strategies listed above, schools in LD1 have designed and implemented a wide variety
of successful support programs and strategies that have increased achievement for at-risk students. We
will be able to draw from those models to develop a compendium of supports for at-risk students.
Successful strategies will be developed that include:
• Project-based learning
• Use of adult and peer tutors
• LINK Crew of peer supporters
• Personal Advisors/coaches
• Agenda books to track assignments
• Training of volunteers for classroom assistance
• Technology training as a learning and teaching tool
Gifted and Talented Students:
Our school will provide a rigorous GATE program. Students will be clustered for instruction provided by
a classroom teacher who has extensive training in the implementation of differentiated, accelerated
learning strategies. These strategies will:
•
•
•
•
•
•
•

Advance the mastery of literacy in reading, mathematics, science, history and the arts at a
pace and depth appropriate to the skills of the learner
Provide a diagnostic prescriptive model of instruction that allows for individual rates of
mastery
Cultivate an environment that encourages creativity through divergent thinking
Encourage the development of originality, fluency, flexibility, and the elaboration of thought
processes and products
Develop inquiry and challenging attitudes toward learning
Cultivate a commitment to lifelong learning and develop student capacity in the areas of
civic, social, and personal responsibility
Enhance the use and application of technology as a learning tool to organize and present ideas

Special Education Students:
VAAS will offer students an eight course class schedule which will allow students with special needs the
time in their daily schedule to work in a “learning lab” if needed. See Section 6 for Specialized
Instruction for students with special needs. VAAS will:
• Provide equal access to project based learning opportunities for students







Students will participate in a fully inclusive model
Students will be expected to mainstream according to their Individualized Education Plan
(IEP)
Our school is committed to meeting all the outcomes specified in the Modified Consent Decree for
students with disabilities and providing students with disabilities participation in rigorous, standards
based appropriate curriculum in a least restrictive environment as described in the individualized
educational program for each student.
•
•



d. Instructional Strategies: Describe the instructional strategies that will be implemented at
your proposed school to support the Instructional Program. Explain why these strategies
are well suited to address the needs of the student population you plan to serve.
As previously described, our instructional program has been designed with the needs of our target
population at heart. To reiterate the value of these strategies: Project-based learning assists EL/SEL
Learners: accessing prior knowledge, providing hands-on learning activities designed to achieve content
mastery and to develop language skills, providing student-to student interaction, student to teacher
interaction, and teacher to student interaction; developing questioning strategies; creates varied forms of
assessment; allows time for reflection; encourages investigation of key vocabulary words (Waxman
&Tellez, 2002; Hertzog, 2005, Lauer et al, 2006).
Other instructional strategies known to be effective with our student population will be implemented and
supported through professional development. They are all research-based and will serve all of our student
populations to ensure equity and access, increase achievement, and provide strong college preparation:
Writing Across the Curriculum
Eight Period Class Schedule
Good First Teaching (RtI2)
Digital Portfolios
CRRE Pedagogy
Differentiated Instruction
Cooperative Learning
Socratic Seminar
Scaffolding

Summer Math and English bridge programs
Summer programs for remedial instruction
After-school instruction and enrichment
AVID strategies
Service Learning
SDAIE
Thinking Maps
All learning modalities
Tutoring – teacher and peer

VAAS will institute an advisory class for every student. The advisory class personalizes the student
experience by helping students set goals for growth, by giving them an opportunity to talk about academic
and personal issues that impact their success in school, and by providing them with a cohort and a teacher
who will know them personally and promote their success. Advisory committees will meet regularly to
discuss and plan the curriculum for advisory classes. Lessons will include:
• Establishing positive school culture and expectations
• A-G requirements and college preparation
• Development of personal artistic presentation and professional communication techniques
• Discovery of students’ interests in order to match a potential career field
• Senior Year college readiness and preparation support
• Connections to post-secondary opportunities and careers








 
a.      Describe the culture and climate envisioned for the
proposed school, particularly as it relates to academic achievement, student motivation to
succeed, personalization and safety. Identify specific rituals, routines, activities, structures,
etc. that will support the achievement of the culture and climate envisioned. Discuss how
you plan to introduce and implement the rituals, routines, activities and structures with
students, teachers, parents and other staff.
Any students and adults joining our academy must be committed to the goal that “all students can acquire
the skills needed for graduation and college-career preparation in academics and the arts.” To accomplish
this goal requires like-minded people to create a culture and climate that respects the dignity and value of
others, and reveres learning and growth for everyone. Our VAAS school culture and climate reflect the
three R’s – rigor, relevance and relationships:
Rigor: The school’s culture will be driven by an agreement of all stakeholders to set the higher levels of
Bloom’s taxonomy as the norm through the lens of project-based learning. Essential to our culture of
motivating student achievement is our staff who will model high expectations for themselves and always
have students’ safety and learning as their highest priorities.
Relevance: At VAAS, our school climate and culture are linked to relevant and artistic learning
experiences and authentic assessments to motivate and maintain student interests. Through hands-on
project-based learning and service learning our students will exert a power over their education that
motivates them to learn.
Relationships: Our VAAS artistic learning community climate depends on cultivating sustainable,
trusting, supportive relationships among all VAAS stakeholders. Within our academies students and
teachers will know each other well. Parent relationships in our culture will be cultivated by engaging
them in their student’s learning plans, providing them with education through our Parent Academy,
involving them in leadership/decision making roles, and encouraging their attendance and participation in
our performances and events. Community relationships will be fostered through community involvement
in VAAS events, through student service learning projects, and by utilizing community members as
professional experts and mentors. Critical relationships among teachers, administrators and staff members
are pivotal and will likewise be nurtured through collaborative planning, shared decision making, teacherdesigned professional development, and team work engendered in a communal atmosphere that provides
accountability wed to consistent support.
A motivational sign on our academy’s entry door might read: “All who enter do so to succeed.” In our
VAAS culture we will motivate and nurture our students to:
• Set high expectations and personal standards for themselves and develop a strong sense of
purpose; come to school well-prepared; and, complete their courses to the best of their ability.
• Develop effective relationships with their teachers and peers, in and outside of class, and make
the most of their time at school, at home and in the community.
• Treat fellow students, equipment, our school and community property with respect.
• Accept continuing responsibility for their own learning and support the success of other students.
The college-going culture at VAAS provides support and intervention to struggling students if needed.
All students will be able to take AP courses, earn dual credits by taking college-level classes at Pierce,
Mission, the Virtual Academy (LAUSD) and CSUN. VAAS students will have opportunities to visit







colleges, meet with college recruiters and learn about options for career programs, scholarships, and
financial aid.
One adult learning feature of VAAS is our strong professional development program that is teacher
designed, data driven and identifies the best practices to meet the needs of our diverse learners. Parent
learning will be provided through our Parent Academy and ongoing programs to support involvement.
Routines and activities that will solidify the traditions of the school will include communication through
VAAS digital and print newsletters. Policies and rules that impact the culture of the school will be
selected by the teachers, students, and staff. Cross-age mentoring through the advisory classes will follow
the national LINK Crew model design to support freshman students. Initially, teachers will be introduced
to some of the rules, policies, routines, and activities during their interview process so that they
understand our expectations. Students and parents will learn about the climate of the school during the
initial orientation and through the student handbook. Creating lively, meaningful traditions will begin
shortly after being awarded the school with students, staff and community will participate in naming of
the school, and selecting a mascot and colors. Exhibitions, performances, signature projects sharing, math
and literacy nights, film festivals, student-led conferences, poetry slams, celebrations of student work and
success recognition events will all become rituals and regular routines at VAAS.
b. Student Support and Success: Describe exactly what student success means at your proposed
school. How will your school motivate kids to come to school and stay in school?
The VAAS culture will encourage high levels of achievement, tolerance for divergent opinions, and
guarantee that all students can feel safe and secure in a protected, secured learning environment. When
students at our academy are experiencing positive results academically, developing confidence in their
artistic skills, engaging in social activities, and participating in the school and greater community, they
will have a sense of “belonging” and be motivated to come to school and graduate. Hands-on, projectbased learning that scaffolds at each grade level (increasing in complexity) allows students to advance as
they master skills along the way. Infusion of the arts lends itself to scaffolding in another dimension, so
that our students can become independent self-regulated learners.
A valuable support resource will be our Coordination of Services Team (COST) which is a studentcentered approach that focuses on supports and services that help students reach specific goals and
outcomes. Decisions are made by a team including, teachers, counselors and administrative support.
Teams meet monthly or more often to discuss the academic and emotional needs of students who are
struggling and will design support systems for them. Common planning time also provides an opportunity
for teachers to discuss students’ academic and personal challenges, and then design and implement
personalized academic (RtI²) interventions needed to ensure VAAS students’ success.
High expectations for our students as expressed in the vision statement extend to student behavior and
culture. Students will be nurtured in a positive behavior environment with the expectation that they will
remain in school until graduation. A positive behavior support plan will be developed and implemented to
encourage the ongoing sustainability of the VAAS school mission and vision. If through the COST team
structure it is found that students need additional support, staff and outside agency support will be
resourced including: El Nido, Penny Lane, Phillips Institute, LAUSD School Mental Health Units and
partnerships with other community agencies.
Because low performing incoming 9th graders have such a high risk of dropping out (based on grades,
behavior, attendance patterns), we will provide a Summer Jump Start program in Math and English
Language arts, coupled with counseling to ease the students’ transition to high school. These same







students will be carefully monitored by their teachers, counselors and advisors to make sure the students
are getting the supports they need to be successful. In year one, this program will be partly funded
through regular start-up funds for a new high school and from Local District 1.
c. Social and Emotional Needs: Describe the programs, resources and services (internal and
external) that your proposed school will provide in order to meet the social and emotional
needs of the students you serve. Explain how individual students will be identified and
monitored on an ongoing basis at the school. Describe how the effectiveness of these
programs will be measured.
Emotional and social supports for students will be generated by careful monitoring of student progress
through interaction with their academy teachers. The RtI2 model will provide tiered academic and, as
needed, emotional support services including regular COST team meeting and referrals. In addition, each
student will have a personal advisor to help them with any academic, social or emotional school related
issues. To support our Freshman Academy transition, we will start Link Crew which trains members of
the junior and senior classes to be Link Leaders who act as motivators, leaders, and teachers who guide
the freshmen to discover what it takes to be successful during the transition to high school.
Opportunities for extra-curricular activities including clubs, dances, parties, festivals and various athletic
programs will help students connect socially in meaningful situations. Our school will take pride in the
talents of our students by creating galleries and murals that feature student work. The point is to create as
many connections as possible and make sure that students feel revered in a “success for all” culture. The
effectiveness of these programs will be measured by anecdotal records, observation, student, parent and
teacher surveys, and ultimately our high student retention, graduation and college going rates.
To maintain a safe and secure environment, we will implement the District’s Discipline Support Plan that
includes a positive behavior support model. A student-led conflict resolution committee will be set up to
resolve campus problems among the students. All District policies for maintaining a closed campus will
be enforced and adequate security staff will be employed. As part of LD1 our students will have access to
mental and health clinic services at Monroe and Kennedy High Schools, and Lawrence Middle School
and through our partnerships with other privately funded local family service agencies.
d. College and Career Readiness: Describe the specific programs that your proposed school will
provide to expose students to college and career opportunities as well as support them to be
successful in whichever pathway they choose.
Every student’s Individualized Learning Plan will address their post-secondary education plans. VAAS
will provide a wide variety of supports to help students achieve college-ready goals:
• Senior advisory class that will focus on helping students prepare applications, write their personal
statement, apply for scholarships and financial aid
• College information materials available for students and families; online information
• College counselor who will work with the individual students and their families
• Parent Academy topics that emphasize college and university options, required entrance courses,
financial aid, scholarship information
• Campus visits and presentations from college representatives; field trips to colleges
• Participation in local and LAUSD college fairs
Students will be able to fulfill their A-G requirements at VAAS in regular classes, through the Virtual
Academy, and concurrent enrollment at Pierce College and Valley College and with some ROP courses
offered at the Occupational Centers. Concurrent enrollment courses are available at CSUN.







Career preparation supports will include: focus on SCANS skills, guest speakers from various arts
professions; student digital portfolios; internships, job shadowing and mentoring with professional artists
and performers; Linked Learning experiences; seminars taught by professionals on our campus; and
Regional Occupational Programs (ROP) career training classes.
To document our post-secondary “success results” we will use senior exit information and follow-up
contacts (emails, letters, and telephone calls, alumni surveys) to track our students after they leave VAAS.
This post-graduation information is important to help us structure ways to improve programs, so students
enter college with sufficient preparation skills, and, therefore, improve our college success rates.
e. Parental Involvement: Discuss strategies to authentically and meaningfully engage
parents and guardians in their children’s education. Describe in detail the programs or
resources that the proposed school will provide for parents and guardians.
Dr. Joyce Epstein, at Johns Hopkins University has developed a framework for parent involvement. These
standards for involvement reflect the expectations by parents participating in our academy:
• Communication – Communication between home and school will be regular, two-way, and
meaningful. It will include written correspondence, email, a school website, and the use of
ConnectEd. Parent meetings and a Parent Center will provide additional information.
• Parenting – Parenting skills will be promoted and supported through parent education and
engagement activities offered at the school.
• Volunteering – Parents will feel welcome in the school, and their support and assistance will
be sought and valued at all types of events and during the school day.
• School Decision Making and Advocacy – Parents will be full partners in the decisions that
affect children and active members of ESBMM Council and other advisory councils.
• Collaborating with Community – Community resources will be used to strengthen schools,
families, and student learning.
LAUSD has unveiled a new ISIS program enabling our VAAS parents to interact with the school and
view certain information. The program called ISIS Phase 1 (Family Module) will allow parents to have
direct and immediate access to their child’s grades and attendance records.
f.

School Calendar/Schedule: Provide a copy of and describe the proposed school calendar and
daily schedule for both faculty and students. Please discuss how students and faculty will be
grouped for instruction; the target class sizes and teacher-student loads; and how the proposed
schedule promotes student achievement.

Appendix 4 contains all school schedules, teacher and student schedules and the school calendar. The
school will operate on a 180-day Early-Start Calendar. With an eight period schedule, our school will be
able to offer more electives, and students can earn more credits per year to complete their A-G and
academy requirements. A block schedule doubles the instructional minutes each day, creating more time
to study the subject matter and enables students to explore their disciplines in depth on a daily basis. It
creates longer common planning and professional time for teachers to collaborate. As a District school,
VAAS will use District provided norm charts and use available resources to reduce class size.
g. Policies: For Independent Charter Schools Only. Not applicable.
h. Autonomy: Describe how the school will use scheduling autonomy to maximize learning time
for students and collaborative planning and professional development for the faculty and staff.
See section “f” above for response regarding value of our block scheduling and eight period program.







  
a.  : Explain the proposed school’s philosophy on student assessments.
Provide evidence that proposed school’s assessment philosophy is research-based and is aligned
with the schools proposed Instructional Program.
Our VAAS assessment philosophy rests on the words of Leonardo DaVinci, “Knowing is not enough; we
must apply. Being willing is not enough; we must do.” Therefore, project-based learning and performance
assessments are at the very heart of our evaluation system. We adhere to the philosophy that not all
students learn in the same way on the same day, and students need different options to show what they
know. Beyond homework and quizzes, tests, and periodic assessments in academic classes, other intrinsic
elements for our high school’s personalized assessment process will center on project-based learning,
semester-end signature projects, performances, recitals, exhibitions, and ultimately culminating Signature
Senior Projects. When setting standards and assessment rubrics two determinants will be given constant
attention: 1) what do we want our students to know and be able to do by the time they graduate; and, 2)
how will we know, over time, if they are succeeding.
VAAS teachers will have the option to subscribe to an assessment philosophy called “revision and
redemption” in which students are given opportunities to revise their work, learn through improving their
products, and redeem their grades which encourages them to continue to try and create the best possible
end result (Darling-Hammond, 2008). Another aspect of our assessment philosophy is that students will
be engaged in their own evaluation by developing a four-year digital portfolios of their project-based
learning assignments, signature projects, performances, publications, exhibitions, etc., so that they have a
portfolio experiences to support their applications to university and professional training/internships.
Research clearly supports our multi-tiered assessment model and the importance of gathering and
discussing assessment data in order to have a successful instructional program. Two prominent
researchers conducted a study in three urban districts on the value of using assessment from multiple
sources to improve student achievement. They concluded: “The process of gathering information from
multiple assessment avenues is the best way for educators to see every student succeed. The conversations
and collaborations that arise from teachers’ use of multiple assessments to plan for improvement can
strengthen the links between teaching practice and success for students” (Kerr & Marsh, et al, 2006).
b. Autonomy: Describe how the school will use assessment autonomy to maximize student
learning.
Higher standards: We believe that our diverse assessment model (aligned to our mission and goals) will
maximize student learning because it gives students many avenues to demonstrate their learning. In
addition to gathering, analyzing and reporting typical, standardized student outcome data, we will also be
measuring student progress using other types of evaluation that measure different skills (i.e.
communication, time management, organization, collaboration). Because we are a performance based
school, students will have to demonstrate mastery of their visual or performing arts skills and be judged
by teachers, professionals, community members, and their peers. Teachers in each SLC will evaluate
students to measure proficiency using a pre-established rubric that will exceed the California Standards in
core disciplines and the arts. At all times, expectations will be clearly communicated to the students.
Formative Assessments: We will open our school using District formative periodic assessments.
However, our goal is to develop VAAS teacher-designed, formative and summative assessments to
ensure the effectiveness and quality of instruction to meet our higher standards. As the assessments are







designed, teachers plan to implement them to assess instruction several times throughout the year to
identify student needs and strands in which the content needs to be re-taught. These assessments will also
be factored to identify the level of interventions (RtI²) for some students. Teachers will be trained to use
the new District tool, available through Core K-12, which affords teachers a bank of questions on every
standard in the four core areas.
c. Student Assessment Plan: Describe the school-wide assessment plan for the proposed school.
What formative and summative measures will you use to determine student progress and
success? Include a table that details specific authentic formative and summative assessments
(benchmark assessments, developmental screenings, unit exams, state-required exams,
portfolios, etc.) that will be used for each grade level, the timing of their administration, the
rationale for their selection and their intended purpose.
At VAAS we know the “data doesn’t lie,” and we value assessment as a double-edged ruler, using one
edge to measure student progress, and the other to evaluate the effectiveness of our instructional program.
Our VAAS assessment plan is fluid and provides for the gathering, analyzing and reporting of data that
will inform our instructional program, so that we can move quickly and effectively to improve student
achievement. The formative and summative measures that will be used in our high school’s assessment
plan include: results from standardized tests such as CST, CELDT, CAHSEE; PSAT/SAT/ACT, AP
exam results; Fitnessgrams for 9th & 10th grade students; District periodic assessments for the content
areas; teacher-created quizzes, chapter tests, unit tests; student portfolios, one-on-one conferences,
project-based learning, Signature Projects, new District core K-12 tool, and additional evaluations based
on skill demonstration in recitals, exhibitions, presentations, and performances.

VAAS 2011-2012 Assessment Plan
Assessment

Dates

Annual CELDT window
CAHSEE Diagnostic (10th grade)
CAHSEE (12th grade)
Periodic Assessment -English
Periodic Assessment -Math
Periodic Assessment- History/Science
CAHSEE (11th, 12th grade)
Signature Project due for all SLC’s

Sept. 12 – Oct. 21 2011
Sept. 23 – 28, 2011
Oct. 4, 5, 2011
Oct. 19 – 21, 2011
Oct. 26 – 28, 2011
Oct. 31 – Nov. 4, 2011
Nov. 8, 9, 2011
Dec. 1 - Dec. 10, 2011

NAEP (12th grade)
Periodic Assessment Math
Fitness Gram
CAHSEE (12th grade)
Periodic Assessment - History
Periodic Assessment - Science
EAP (11th grade)
Periodic Assessment - English
CAHSEE 10th grade census
CAHSEE Diagnostic (9th grade)
Periodic Assessment - Math
Periodic Assessment - History
Advanced Placement Testing
Periodic Assessment - English
Periodic Assessment - Science
CST Testing

Jan. 23 – March 2, 2012
Jan. 25 – 27, 2011
Jan. 31 - April 13, 2012
Jan. 31 – Feb. 1, 2012
Feb. 8 -10, 2012
Feb. 22 – 24, 2012
Feb. 28, 29 2012
Feb. 28, 29, March 1, 2012
March 6, 7, 2012
March 16 – 22, 2012
March 21 - 23, 2012
March 28 – 30, 2012
April 30 – May 11, 2012
May 16 -18, 2012
May 23 -25, 2012
May 9 – May 25, 2012



Notes

Authentic assessment for students:
application of skills and knowledge
throughout the semester





CAHSEE (10th & 12th grade make-up)
Signature Project due for all SLC’s

May 8, 9, 2012
April 30 – May 30, 2012

Authentic assessment for students:
application of skills and knowledge
throughout the semester

d. Assessment Development: If applicable, submit a timeline that outlines plans to develop
curricula for the proposed school prior to school opening.
If this high school is awarded to LD1, curriculum development will begin in Spring 2011. The new
principal will work with a team of teacher-leaders to develop the curricula for the Freshman Academy and
SLCs. Revisions will take place throughout the year to take into consideration the needs of our general,
at-risk, special education and English learner student populations. Student performance data from feeder
middle and high schools, within the enrollment Zone of Choice, will also be heavily considered in the
constant VAAS curriculum effectiveness review process.
e. Monitoring: Describe the school-wide data collection and monitoring plan. What data,
including ISIS, will the school collect to measure student progress? How will the school use this
data to inform programmatic and instructional decisions, assess student needs, intervene with
students who need additional help, improve instruction, make adjustments to curricula and other
school components and inform professional development?
VAAS will collect and monitor data by using three computerized systems provided by LAUSD: Student
Information Systems (SIS) and Integrated Student Information System (ISIS), and MyData. Our staff will
use MyData to: 1) analyze attendance and suspension rates schoolwide; 2) review periodic performance
assessment results by department to inform staff of student proficiency levels in relation to standardsbased classroom instruction; and, 3) to drive instructional planning. The other specific formative and
summative student performance data we will use were previously listed in section “c” above.
The professional staff at our academy will weigh and balance the value of other assessment tools to
determine how they might best measure other types of learning success. The depth-of-coverage over
breadth-of-coverage will cause the VAAS assessments to ask the students for more profound thinking and
engaging work. Some examples of these student-performance type assessments include:
•
•
•

Writing across all disciplines as a major assessment tool
Presenting and justifying work to a panel of stakeholders to show process and product.
Creating and presenting portfolios to examine a body of work and to demonstrate benchmark
mastery and academic progress

Teachers within each SLC and grade level cohorts will develop both formative (periodic assessments) and
summative assessments for their thematic curriculum and Signature Project assignments. Additionally, we
will utilize the updated (2003) Secretary of Labor’s Commission on Achieving Necessary Skills
(SCANS) as part of the standards to evaluate these skills as demonstrated in signature projects and
project-based learning.
Professional development: VAAS professional development time and common plamning time (and
during COST team meetings within the SLC) will be used to analyze the data from various assessment
information resources to further address the needs of the students at and to focus future instructional
planning and professional development to support the District’s initiative to move all students towards
proficiency and graduation. SLC Cohorts and departments will specifically use this data to reflect on







instruction, student work, District instructional guides, pacing plans and state standards, to assess how to
further develop and drive instruction in their disciplines. This includes discussion of which differentiation
strategies and multimodality instruction can be implemented, so that all students, including students with
learning disabilities and English Learners, can better access the curriculum.
Members of the Leadership Team, the ELAC, CEAC and School Site Council will be presented with the
initial data on our students that will inform the development of our first Single Plan for Student
Achievement. The Instructional Leadership Team, faculty, school site and parent councils will look at
student data throughout the year in an effort to make recommendations to develop and improve the
delivery of our instructional program and student support services as well as the development of the
categorical budgets for each school year. Initial data reports will also be incorporated into our first WASC
accreditation plan along with targets established for improvement that align to our mission and goals.
f.

Graduation Requirements: Describe the proposed graduation requirements, including how
student progress will be measured to determine readiness to graduate.

Our graduation requirements exceed LAUSD standards; measurements of graduation readiness include:
• Obtaining passing grades in all A-G courses and elective courses as measured by report cards
• Passing both Math and English Language Arts sections of the CAHSEE as evidenced by the
student’s test scores as reported by the California Dept. of Education
• Fulfilling all the published LAUSD graduation requirements
• Completing a Community Service Learning project measured by specific LAUSD and VAAS
criteria and reviewed for quality and performance by the student’s course Advisor
g. Data Collection and Monitoring: Describe the school-wide data collection and monitoring
plan. What data, including ISIS, will the school collect to measure student progress? How will
the school use this data to inform programmatic and instructional decisions, assess student
needs, intervene with students who need additional help, improve instruction, make adjustments
to curricula and other school components and inform professional development?
As a new school, an integral part of instuctional planning is to review and analyze student data from our
many feeder schools. This data analysis will begin during the pre-school opening Teacher Training
Institute. Teachers will see student CST scores and other indicators to develop a clear picture about the
students who are entering our school. A data team will be formed to analyze data, present to staff, and
develop a targeted Professional Development plan to address any recognized specific needs. Ongoing
analysis will continue to focus on student data from District periodic assessments, teacher-designed
classroom assessments, projects and performances all of which will be used to prescribe interventions and
measure student progress.
We will also use data to inform the RtI² Problem-Solving Process (Problem Identification, Problem
Analysis, Instructional/Intervention Design, and Response to Instruction/Intervention) to develop
consistent interventions and extra-learning opportunties for struggling students.
The many types and sources of reliable performance data we will gather frequently and use to measure
progress toward our goals are indicated in sections “c” and “e” above.







 

a.    Describe the professional culture you envision at the proposed school.
Explain how the professional culture you envision reinforces the Instructional Program outlined
above. Identify activities and structures that will support the achievement of the professional
culture envisioned. Discuss how you plan to introduce the activities and structures to teachers.


The VAAS vision for a professional culture is aligned with our philosophy of building relationships,
providing a climate that supports growth for everyone, and delivering rigor and relevance in the
instructional program. Our faculty will collaborate and support the professional development (PD) of one
another by providing assistance to each other in the areas of curriculum development, lesson planning,
sharing best practices, mentoring, and creating an online resource archive of content and materials for
everyone’s classroom use. These strategies will build camaraderie as they enrich instruction across the
disciplines, and create a constant dialogue to inspire innovative teaching and accountability for student
learning results (Marzano, 2005; Heritage & Chen, 2005).
Within our three academy structures, teachers will be working in grade level interdisciplinary teams,
sharing a common planning period that will offer many opportunities for collaborative lesson planning,
review of instructional strategies, and ongoing evaluation of the students within their academy cohort.
These structures are critical to supporting our focus on personalization for students and the development
of instruction that helps students connect knowledge. Common planning will occur within grade level
SLC groupings at least once a week. PD will occur on shortened Tuesday dates or on occasional weekend
sessions.
When teachers are interviewed, they will be informed about the requirements for common planning time
and the expectation for collaborative, interdisciplinary teaching and the ongoing development of projectbased learning experiences and Linked Learning for students in the instructional program. They will be
assured that PD will focus on helping teachers refine these instructional skills. VAAS teachers will
introduce activities and structure by forming teams to demonstrate effective pedagogy and PD sessions to
their colleagues to further develop their leadership skills. The school’s professional culture will be
developed individually by teachers and through school-wide PD for the staff.
VAAS will have the kind of professional culture that researchers describe to be most effective: “When
teachers collaborate it builds a stronger professional community; they are more likely to engage in
professional development that will be valuable, and the staff is better able to build a coherent educational
program for students across grade levels”(Cotton, 2001). VAAS will operate as a professional learning
community that provides time for substantive discussions of common problems, collaborative planning,
and refining the curriculum to better ensure coherent learning experiences for all students. It’s all about
teachers helping teachers. In structured activities teachers will:
a. Analyze summative and formative data
b. Analyze student work products
c. Observe their colleagues’ lessons and provide feedback
d. Formulate common agreements about instructional goals
e. Develop a process for on-going evaluation of student achievement
f. Be encouraged to develop a professional growth plan.
g. Collaborate to inculcate an “Instructional Rounds” protocol







Individual Professional Growth will be encouraged in the following ways:
• All staff members will identify 2-3 areas to target in their own professional growth during the
school year.
•

All staff members will be encouraged and supported to create online portfolios to document their
professional growth. This online portfolio might contain evidence of conference attendance,
professional reading, lesson plans, personal reflections, student work, interdisciplinary projects
completed in the community, coursework, field trips, parent events they have organized, etc.

SLC teachers will participate in the “Instructional Rounds” protocol and debriefing sessions to observe
best-practice techniques related to school-wide PD targets and individual growth targets. SLC teachers
will also be invited to host at least two walk-thrus during the year to showcase their own best practices to
other teachers in the school. As well, teachers will have the opportunity to observe these classroom visits.

b. Professional Development: Describe what effective Professional Development (PD) will look
like at your proposed school. Identify the school’s goals and strategy for ongoing PD. Explain
how the PD plan will be driven by data to build coherence and support the instructional program
as well as build capacity to improve teaching and learning, school performance and student
achievement. How will the PD program be differentiated to support teachers at various stages?

The research on effective PD drives all the elements of our coordinated PD design. In terms of strategies
for improving our VAAS teacher effectiveness, research has shown that teacher retention rates improve
and job satisfaction when teachers collaborate either in teams or working in professional learning
communities. In addition, teachers working in small groups where they evaluate student performance
“end up being more aware of student performance resulting in higher accountability for modifying
instruction to improve results” (Fishman et al, 2003). In the same Fishman study, it was proven that
teachers learn best through observing, being observed, teaching, planning for classroom implementation,
sharing ideas and reviewing student work.
Our dynamic PD plan that begins and ends with serious instructional focus, includes and will follow this
process: 1) project-based learning; 2) classroom implementation; 3) looking at student work; 4) data
analysis; 5) instructional rounds; and, 6) reflection. The formulation of the PD Plan will be a collaborative
process based on identified needs of students as indicated by data analysis and teacher observation. PD
topics will be aligned with the Instructional Plan of the school, the focus areas of the District, and in
response to needs indicated on parent and teacher surveys. Using both summative and formative
assessments, and frequent data analysis, teachers will be able to measure their effectiveness and modify
instruction. This will be reflected in the types of teacher-designed PD tailored to meet the needs of
students in each SLC and content area.
School-wide Professional Development will be divided into three target topics for the inaugural year:
• Developing and implementing Project Based Learning in the classroom
•

Teaching in interdisciplinary cohorts

•

Using the 90 minute blocks of time for common planning effectively

These topics will be the focus of PD sessions with targeted emphasis on developing effective strategies
for diverse populations within SLC developed workshops throughout the year. The CSUN writing project
and the L.A. County Arts Commission will provide additional opportunities in Professional Development,
Writing Across the Curriculum, and Interdisciplinary instruction.







Advanced training to enhance their skill training, teachers will be encouraged to attend master’s level
classes and to participate in the subject area teaching organizations that sponsor training and local
conferences. Teachers will be encouraged to attend at least one outside workshop/conference or visit at
least two different out-of-district schools during the course of the academic school year. When they do
attend workshops, teachers will be expected to share their experiences with their teaching peers.

Differentiation to support teachers at various levels will occur through a process of collaborative teacher
goal-setting and classroom observations/walk-thrus for the purpose of strengthening professional practice.
“Our work in schools is about bridging this knowledge gap between educators and their practice. The
rounds process is an explicit practice that is designed to bring discussions of instruction directly into the
process of school improvement. The practice works because it creates a common discipline and focus
among practitioners with a common purpose and set of problems” (City, Elmore et al. 2009).
c. Teacher Orientation:Describe the induction program for new and existing teachers. Discuss
how this program will prepare teachers to deliver the proposed curriculum, utilize the
instructional strategies and differentiate instruction.
As a new school, opening on an early start calendar, teachers will be provided the opportunity to meet
five days prior to the opening of school, to engage in team building, culture shaping, data analysis, and
grade level meetings by SLC Cohorts for curriculum development. Workshops on these days, and other
professional development days will focus on introducing new and existing teachers to:
• Project development for project based learning
• Socratic seminars on Habits of Mind expectations and development
• Team building exercises
• Writing Across the Curriculum/Writing in all content areas (Kathleen Rowlands)
• Strategies for Diverse learners including EL, Special Ed, and GATE
Subsequent to these initial workshops, teachers will participate in regularly scheduled professional
development to collaborate with other teachers on the best instructional strategies for all students.

d. Provide a tentative PD calendar/schedule that illustrates your allocation of time
for PD activities throughout the year, including summer and collaboration time during the school
day (if applicable). The calendar should include the areas of focus in support of the instructional
program and the format of the PD. Additionally, discuss how the school calendar, daily
schedule, interim assessment process, and staffing plans align with this calendar.
VAAS will adopt the Local District 1 Early Start Calendar that was started this year by most of the high
schools. This newly adopted calendar allows students to complete semester course work before the three
week winter break. It also aligns with AP testing and CST testing calendars, allowing students to
complete coursework according to the state calendars for testing. Students complete coursework and
testing without weeks remaining with un-connected learning and “busy-work”.
The daily schedule and professional development calendars fit perfectly with this early start model. In an
eight-course semester schedule, students have the ability to complete enrichment as well as intervention
coursework in order to matriculate to the next grade level without deficiencies. The eight-course schedule
allows teachers with common planning periods to use the 90 plus minute time period for interdisciplinary
planning and student work review. This professional development model provides a balance between all







aspects of instruction. It allows Instructional Rounds (focused classroom walk-thrus using agreed upon
protocols according to authors Elizabeth A. City, Richard F. Elmore, et al.) to drive and inform school
wide PD, while allowing departments to study interim assessments, SLC’s to study student work, and
teachers to meet in order to coordinate intervention for Tier II and Tier III at-risk students.

VAAS Professional Development
Summer Institute August 8 – August 12, 2011
Monday

Tuesday

Wednesday

Thursday

Friday

Creating culture
Sharing best
practices/visioning

“Teaching on
the Block”
Block Schedule
Teaching
Strategies
ARTS BREAK

Positive Behavior
Support Planning
for Students

Calendar of
Events

Interdisciplinary
Planning
w/small cohort
groups

ARTS BREAK

ARTS BREAK

ARTS BREAK

Department overviews
State-Standard
expectations

SLC Thematic
Planning

Advisory
Curriculum
Planning

“Teaching on the
Block” Concepts
and Standards in
90 mins.

Advisory First
week overview

Community Partners visit and overview of
offerings

CSUN partners
Center for
Performing Arts

Department
planning grade
level/dept.
specific

Positive Behavior
support: COST
team explanations

Classroom
design and
management
skills

Visual and Performing
Arts Standards
overview and plan for
integration

Advisory
Curriculum
Planning

Sharing and
charting
reflections and
visions

Department
planning grade
level/dept.
specific

Culminating
Group Activity

ARTS BREAK

Professional Development (Tuesdays)
2011/2012
1st Semester
Dates

2nd Semester
Dates

Professional Development Focus

School Wide PD: Standards &
PBL
SLC: Teacher Teaming

1/10

School Wide PD: RTI2 training

1/17

SLC: Socratics

8/30

Department: Assessment
Development

1/24

Department: data analysis

9/6

SLC/Department: Project plan

1/31

SLC/Department: Signature
projects

8/16
8/23

Professional Development
Focus







9/13

9/20
9/27
10/4
10/11
10/18
10/25
10/18
10/25
11/1
11/8
11/15
11/29
12/6
12/13

Coordination of Services Team
(COST) mtgs.
RTI Tier II/III intervention
planning
School Wide PD: SDAIE

2/7

SLC mtgs.: Writing across
curriculum
Department: Assessment
Develop
SLC/Department: Student work

2/21

COST mtg. RTI Tier II/III
planning
School Wide PD: Discipline

3/13

SLC/Department: Applied
technology
COST mtg. RTI Tier II/III planning

3/20

School Wide PD: RTI2

SLC mtgs.: Writing across
curriculum
Department: Habits of mind

3/27

SLC mtgs.: Doing Beautiful Work

4/10

SLC/Department: Project
Tuning
COST mtg. RTI Tier II/III
planning
School Wide PD: parental
involvement
SLC mtgs.: Project tuning

4/17
4/24

Department: Assessment
implementation
SLC/Department: Assessment
implementation
COST mtg. RTI Tier II/III planning

5/1

School Wide PD: Service learning

5/8

Department: Assessment
development
SLC/Department: Inquiry based
instr.

5/15

SLC mtgs.: Interdisciplinary
instruction
Department: Reflection

5/22

SLC/Department: Reflection

2/14

2/28
3/6

Coordination of Services Team
(COST) mtgs.
RTI Tier II/III intervention
planning
School Wide PD: Safety
SLC mtgs.: Interdisciplinary
instruction
Department: Digital portfolios

Based on current District policy a minimum of 90 hours for professional development will be available
during the school year as evidenced by the implementation of extended banked Tuesdays, pupil free,
shortened days, and staff meetings. Local District 1 will approve the request for a waiver to combine
professional development banked days with shortened day hours to be able to hold professional
development Tuesday throughout school year. There will be three or four minimum days left for finals
schedule.
The master schedule will be designed to provide SLC cohorts common planning time. This is critical in
order for the teachers to collaborate on lesson planning, examine student work and discuss individual
student progress (COST). Teachers can use this time to coordinate interventions and extra support for
struggling students.
e. Program Evaluation: Describe how the PD program will be evaluated to assess it success and
effectiveness on an ongoing basis. Discuss how the program will be modified to address areas
of need that are identified.







The evaluation of the PD plan will be an ongoing process based on the identified needs of students and
staff. Benchmarks and achievement goals will be established. The plan will be revised as formative and
summative student data and work products indicate measurable growth and attainment of benchmark
metrics. Administrators will use observation to monitor classroom practice. Teachers will receive timely
feedback through documentation and dialogues with the administrator and other teachers to support and
improve their practice.
Teachers will also be using instructional rounds to observe the successful implementation of classroom
strategies and methodologies shared during the professional development workshops. This protocol will
ensure that pedagogy continues to be studied and perfected as a group throughout the school year. PD will
be designed and delivered by our teachers and sometimes outside experts who may be brought in for
specific skill building or as resources (i.e. CSUN Writing Project, LD1 coordinators, and guest speakers
from the professional arts fields). Surveys will be distributed at each school-wide or SLC professional
development session to determine its effectiveness.
f.

Describe how the school will use professional development autonomy to create a
professional learning community in which faculty have time to collaborate to improve
instructional practice and student learning.

We previously described how VAAS teachers will have common planning time built into the master
schedule, and how PD time will be designed by the teachers to meet the needs of the students. Throughout
the year, professional development will also include special sessions focusing on the needs of specialized
student needs. Topics will include special education and needs of students with disabilities and English
Learner students who struggle with redesignation and academic language and success.


























6. Serving Specialized Populations (4 pages + attachments)
Special Education: Explain how the proposed school will implement and monitor the special
education compliance processes as well as instruction including assessment, Individualized Education
Plans (IEP’s) and the provision of special education supports and services utilizing the District’s
Special Education Policies and Procedures Manual as required by the Modified Consent Decree.
Please complete the plan in Appendices C, D & E.
Our high school will implement, with fidelity, all of the policies and procedures in the District’s Special
Education Policies and Procedures Manual. This will ensure all special education students will receive a
free and appropriate public education (FAPE) in the least restrictive environment (LRE).
From a fine-tuned, organized procedure of identifying appropriate students in need before they fail, to
ensuring a timely completion of the evaluation with a committed high-level of targeted service, every
special education student at VAAS will succeed at the high level expected of all students.
VAAS will do its best to meet all outcomes of the Modified Consent Decree:
• maintain compliance with all special education timelines
•

prepare and conduct Individualized Education Programs that accurately reflect students’
strengths and weaknesses and are calculated to provide educational benefit

VAAS welcomes the collaboration from parents and the community to provide all students with
disabilities the education necessary for them to become independent, successful members of our society.
An expectation that all special education students, from mildly to severely disabled, will receive supports
and services in the least restrictive environment to best meet their needs, will become common practice at
our school. Both general and special education teachers will receive ongoing training and professional
development in such areas as differentiated instruction, progress monitoring, behavior, and social skills,
as well as be provided built-in time during the school day for collaborative planning.
The collaborative co-teaching model will be at the heart and programming of what VAAS will offer its
special education population. The co-teaching model allows general education and special education
teachers to work together to teach students with/without disabilities in a shared classroom. Both are
responsible for instructional planning and delivery, student achievement, assessment and discipline.
Students will receive age-appropriate academics, support services and possibly, modified instruction if
needed.
At VAAS students will receive collaborative consultation on a regular and on-going basis. This will
consist of regular reviews of student progress, accommodations and modifications of core material and
modeling of instructional practices through collaborative consultation between the special education and
general education teachers.
The use of research-based instructional methodologies involving interdisciplinary, art-infused curriculum
with project-based learning and performance-based assessments will allow students with disabilities to
demonstrate their learning in non-traditional and non-discriminatory ways. In this fashion, students with
disabilities can show what they know through areas of strength rather than from areas of need.
The understanding of multiple intelligences will allow VAAS to cater to student learning styles, thus
providing instruction that will reach students in ways traditional instruction does not.
Our VAAS personalized learning environment will provide students with disabilities (SWD) key supports
that will lead them to success. Each SWD will be in a personalized, safe and secure school environment







that provides them with a personal advisor, counselor and group of teachers who will be able to oversee
their social and emotional needs as well as their academic growth and progress. VAAS will provide SWD
an arts education; academic, interpersonal and social skills; and, real life work-related experiences that
will enable them to be successful in college and the workplace.
The small learning communities, with the use of advisories, will provide mentorship for students with
disabilities. This will have the positive effects of reducing dropout rates, improving attendance, improve
student engagement, personalize the school experience, and provide the SWD mentors who will monitor
their progress in school.
Intervention will have a primary role in ensuring that students with disabilities are accessing the
curriculum successfully. Through the Response to Instruction and Intervention process, the progress of
SWD will be monitored. The eight period block schedule affords students more time for electives and
intervention, depending on their need.
Students that are successfully mastering standards in a collaborative classroom will have the opportunity
to enroll in arts and elective classes. Students that need more help and intervention will be able to enroll
in learning- lab classes to help with mastery and intervention when needed.
All students with disabilities will be provided a core instructional program that is research-based and
prescribed by state and District guidelines that:
•
•
•
•
•
•
•
•
•

Provide a rigorous standards-based program with differentiated instructional strategies and
on-going analysis of academic benchmarks
Ensure that core instructional minutes are protected and uninterrupted
Embed Culturally Relevant and Responsive Education strategies to provide access to the core
for all students
Implement pedagogies that are used in effective first teaching
Ensure that all staff support initial instruction that is well planned and effective
Establish a common understanding of rigorous instruction with the use of rubrics and clearly
defined expectations
Scaffold and sequence instruction as needed to provide differentiated instruction so all
students can access the curriculum
Provide tiered intervention based on student need
Ensures student IEP accommodations will be used regularly in classroom instruction

At VAAS we will implement the District’s Discipline Foundation Policy: School-wide Positive Behavior
Support. VAAS will utilize positive interventions and means of correction to resolve disciplinary issues.
School rules will be positively stated. Student expectations will be explicitly taught, reinforced,
advocated, and modeled by all staff. When needed, students will be taught appropriate replacement
behaviors. Positive behavior Support Plans will be a part of IEPs when the student’s behavior is
negatively impacting their progress.
Extended school year (ESY) will be available and provided for all special education students who are
eligible as determined by their Individualized Education Plan (IEP). The ESY program will be designed
so as to prevent significant regression corresponding with limited recoupment of previously achieved
skills or the loss of critical skills for students accessing the alternate curriculum. It will also be provided
for special circumstances or factors that indicate the need for ESY. VAAS will follow the guidelines
indicated in Reference Guide 5276.0.







Identification of special education students that are currently living in the community, but not attending
the school, will be addressed with an ongoing Search and Serve service. This service will be on the
agenda of every community meeting and outreach activity of the school.
VAAS will ensure that the following strategies will be employed and monitored:
•
•
•
•
•
•

Implement IEP goals and modify when necessary
Assess student progress using MCD indicators to measure growth
Adhere to timelines
Include parents as integral to the educational process
Measure the success in meeting the MCD outcomes
Utilize the LAUSD data systems to track student progress and identified services (Welligent,
ISIS, My Data)

See Appendix 5 for Special Education Plan
______________________________________________________________________________


: Each applicant team is required to set clearly
measurable student performance goals and mission-specific goals that will
measure the success of your innovative school program.

We were told not to respond to this section at this time.
As an internal applicant our school will use the LAUSD Performance Matrix to measure operational
success. This includes the NCLB accountabilities to measure progress and uses the LAUSD Modified
Consent Decree Indicators to measure the progress of students with disabilities.












a.  Describe the community you seek to serve. Include an analysis of the strengths,
assets, values and critical needs of the community. Discuss your rationale for selecting this
community and why the proposed school aligns with community needs and expectations.
Diversity is a major strength of our community with a population that is predominantly Latino, with small
percentages of White, African American, and Asian. The community benefits from having two local
colleges, California State University, Northridge and Pierce College that provide educational and cultural
opportunities for our families. The Valley has a strong economic base with a mixture of manufacturing,
construction, services, and retail operations that provide employment for over 789,000 people. Other
assets include many parks, golf courses, theatres, shopping malls, and restaurants for recreation.
The area served by our new high school has a mixture of single family residential areas with homes
ranging from $300,000 to $3 million; there are many multi-family condominium projects and very high
density apartment buildings, including subsidized housing. The Monroe, Kennedy, and Cleveland areas
are lower socioeconomically; there are pockets of well educated, wealthy families in the vicinity of
Granada Charter and Monroe. The majority of families are working class with minimal opportunities for
educational and employment advancement. Approximately 20.9% of our families live below the national
poverty level which is twice as high as the national average. 75% of our families are likely to speak
another language at home (Spanish, Korean, and Farsi) and more than half of the parents lack postsecondary educations; our schools have 15-24% English Learners, many who are not reclassifying. A
very large percentage of our students will be the first generation to graduate from high school.

Student Demographics Valley Academy of Arts and Sciences
School API

Latino

White

African
American

Asian

Special
Education

English
Learners

Socio-economic
Disadvantaged

Gifted &
Talented

Cleveland HS
75.6%
7.2%
5.9%
10.6%
11.2%
22.4%
78%
17.1%
756
Kennedy HS
77.4%
9.4%
4.5%
7.5%
13.8%
14.3%
60%
13.5%
687
Monroe HS
87.8%
2.5%
2.9%
6.0%
15.5%
32.6%
77%
7.0%
654
Granada HS
36%
31%
4%
18%
7%
4%
36%
45%
874
New HS #4
65%
9.6%
4.4%
9.8%
12.2%
21.3%
74.1%
17.7%
Projection
Data for LAUSD taken from Data Support Systems; Data for Charter taken from California Dept. of Education CBEDS files.

In our PSC community meetings parents stated qualities they would like in this new high school:
personalization, college and career counselors, parent involvement opportunities, performing arts
education, science and technology programs, a freshman academy, partnerships with businesses and
community organizations, quality after-school programs for enrichment and tutoring, interdisciplinary
instruction and a diverse cultural experiences. Our parents and students value high school graduation and
going to college. A top priority is that parents want their students to have job preparation, and they want
to be certain their students will be healthy, safe and away from drugs and gangs.







Needs: Based on the socioeconomic qualities and needs expressed by our families, it is incumbent upon
VAAS to provide a personalized environment and rigorous core instructional program, with differentiated
instruction to meet the needs of our diverse learning population. Our arts-based curriculum is known to
help at-risk students achieve better results in school (see Section 2). Other key considerations for this
community’s school are: focus on career exposure through partnerships, hands on learning, and
development of academic, visual and performing arts skills for college and career readiness. We must
provide interventions for students, specialized programs for our English Learners and students with
special needs, as well as provide challenges for our many gifted students. Mental and physical health
needs are critical. Local District 1 together with existing community partners and resources will provide
mental and health clinic and agency services to our students and their families.
Rationale for selecting this school and community: Zone of Choice:
This new high school was built to relieve overcrowding in neighboring schools. In order to avoid the
problem of creating artificial boundaries, the Zone of Choice was designed to allow families residing
within the zone either to choose to attend their school of residence or to apply to VAAS. Based on
overcrowding and feeder populations, the enrollment allocations for our high schools are:
Cleveland – 40%

Granada Hills Charter – 15%

Kennedy – 15%

Monroe – 30%

b. Background/Support: Describe your team’s history and experience serving this or a similar
community. Demonstrate any existing connections or partnerships that your team has
established within the community. Provide a list of community leaders, groups, organizations,
institutions or individuals that have pledged support for the proposed school.
Local District1 has held twenty community meetings, including Local District 1, Public School Choice,
Parent Community Advisory Council, Neighborhood Council, and Council of Councils. During each
meeting, staff members charted the areas of community concerns, brought them to the Design Team, and
then sought affirmation or additional input at future Community and Design Team meetings. While not
every comment was affirmed, some were emphatically added to our list and became part of the plan for
VAAS. The following aspects of our plan were derived directly from our community engagement
meetings:
Arts Education
Block Schedules
College/University and Business Partnerships
Freshman Academy
Interdisciplinary Curriculum
Small Learning Communities
Based on outstanding, consistent results in educating students similar to the population in this area, Local
District 1 is clearly the most qualified organization to manage this new Valley high school. Local District
1 is a family of 133 San Fernando Valley area schools in which more than 5,000 teachers and
administrators provide educational services to 87,930 students. More Local District 1 students are scoring
Proficient or Advanced on state standardized tests that any others in LAUSD and the state overall.
Local District 1 is home to:
• Four Highest achieving high schools in LAUSD - Taft, Reseda, Cleveland and El Camino
• 22 High Performing Title 1 Schools
• 43 Schools for Advanced Studies
• 200 National Board Certified Teachers
• 20,000 identified gifted students
• 6 National Blue Ribbon Schools
• 40 California Distinguished Schools







Our local district’s level of support and resources are an area of strength and cannot be duplicated by any
other educational organization. Outstanding characteristics that qualify LD1 to manage this new high
school include:
• A proven track record of working with English Learners, students from low-socioeconomic and
disadvantaged neighborhoods, gifted and talented students, and students with disabilities
• Extensive data information systems and support from the LDl staff enables teachers and
administrators to analyze the progress of students, target needs and prescribe focused
interventions
• Seamless communication among the elementary, middle and high schools to promote smooth
transitions and teacher collaboration
• Local District and Central District guidance and assistance in curriculum design and professional
development implementation. Arts focused elementary and middle schools that will feed into this
arts high school
• Key community partnerships are in place to support this new high school; and LD1 assists its
schools in cultivating new relationships and partnerships for their instructional programs.
• Our local district’s proven success in which students with disabilities have met the Modified
Consent Decree’s (MCD) Outcomes 2 and 3. Outcome 2 reflects students’ ability to meet
District’s California Standards Test (CST) proficiency targets. Outcome 3 reflects the students’
ability to graduate with their peers.
LD1 Support and Resources: The high performance of these schools can, in many ways, be attributed to
LD1’s intentional, cohesive program of monitoring and supporting schools. Supporting our schools in
their constant improvement process is the focus of everything that we do. LD1 is a dynamic catalyst for
school achievement due to the expertise and commitment of the leadership team.
Throughout the PSC application process, the program design and writing teams had the expert advice and
support of Superintendent, Linda Del Cueto and several veteran LD1 staff members. Kathy Rattay has
been a LD1 Director of Academic Instruction and Secondary Director, as well as the principal at Granada
Hill High School. She was the Director of the LAUSD Small Learning Communities Division. Lynda
Schwarz was also a LD1 Secondary Director and previous principal of Monroe High School, a nationally
recognized Design Studio school for Small Learning Communities, which serves this same new high
school area. George Bartleson is currently a Secondary Director and was principal at Dorsey HS for the
last four years. LD1 data specialists, fiscal personnel, Special Education and English Learner coordinators
and many others also helped to develop this proposal.
In addition to LD1 staff members, key Design Team members’ including parents and teachers had
successful experience in our feeder schools. Kelly Hanock, a Monroe teacher, Small Learning
Community Coordinator, and California Teacher of the Year has spent extensive time and study with
project-based learning, working with many organizations to develop, create, and implement project-based
learning projects with students. Ronald Harris, who has 16 years teaching experience at Monroe High
School, is the lead teacher for the Arts, Media and Entertainment Academy. Both of these teachers are
interested in providing instructional leadership at VAAS.
Additionally, community partners such as Cal Arts, CSUN, Pierce College, Mission College, the
Economic Alliance, High Tech High (San Diego), the Pasadena Armory for the Arts, the L.A. County
Arts Commission, the HeArt Project, and the Natural History Museum of L.A. County will be actively
engaged in our instructional and professional development programs.
See Appendix 6 for a list of organizations and commitment letters from those individuals and groups who
have pledged their support and resources to our school.








 : Explain the team’s vision for engaging the community and the
underlying theory that supports it.
VAAS is raising the bar for community engagement by creating a win-win for everyone. Certainly we
will ask the community to “reach in” and help our school; conversely, VAAS will also “reach out” to
share our instructional program in ways that will enrich and improve our community. The last scene in
Meredith Wilson’s, The Music Man, has Professor Harold Hill standing before River City’s town elders in
handcuffs. After all his pitching, promising and razzmatazz, it came down to one thing; “let’s see our
children play them-there shiny horns.” It’s not much different for us. At VAAS we must engage the
community by showing them what our students really can “do.” This will be accomplished through the
project based learning activities that must involve community partners, service learning projects, science
fairs, family recreational events, and by sharing student academic exhibitions, presentations, and artistic
performances that will provide cultural and academic learning opportunities for our community.
Our VAAS parents and community members will become part of the action by helping our students in
making costumes, selling tickets, painting school murals, mentoring science projects, coaching play
writing, and whatever else they can do to make our school-community sizzle. Our community will enrich
the show by joining the VAAS Community Choir, VAAS Community Jazz Band, or VAAS Community
Players. What a vision – our students and the community working together, side by side, for the whole
world to see. Now you’re talking real community engagement!
Without parent, community and partner support the VAAS performing and visual arts program will never
be a hit. What we want to create is an organization that resembles a true, “Patrons of the Arts Guild.” As
Guild members arrive to opening night, they will have front row, reserved seating, preferred parking, and
even invitations to private preview showings and special events. Each business will receive a special
plaque that it can display in its business to show it is a member of the VAAS Guild. All this will be given
in exchange for monetary support, yes, but even more so, for a more valuable commitment of time to
support our students. The dollar value of a good mentor is immeasurable.
How will they know? Our proactive, organized, public relations and marketing efforts will keep our
internal and external publics informed. VAAS students will learn the arts of print, broadcast and cyber
communications by designing and maintaining our school website, publishing a digital newsletter,
building contacts through a social network, and preparing the flyers, promotional posters, invitations,
press releases, radio, TV and newspaper announcements, and whatever else it takes to get the word out
that VAAS is the place where the arts and sciences are alive and flourishing.

a. Key Community Partnerships: Discuss the specific ways in which community members will
be included in the ongoing success of the proposed school. Describe the role of key community
partnerships throughout the first five years of the school and explain 1) how such partnerships
will further the mission and vision of the school, and 2) who will be responsible for managing
the cultivation of these partnerships.
Community members will have representation on our school Leadership Council, Site Council and other
committees where they will play an active role in real decision making and planning for the school. Our
high school will form a learning partnership with local businesses to catalyze new ideas, foster solutions,







and form unique collaborations that span all our academy disciplines. Teachers who are acting as advisors
will supervise these beyond-the-walls learning situations. 
Key Partnerships: Our school will partner with many important local colleges, universities, arts facilities
and museums to enhance the learning experiences for our students. Pierce, Valley, and Mission
Community Colleges have been ongoing partners in the extended learning experiences for our local
district high school students. Students will be able to take classes at these colleges concurrently to gain
college credit. Initially, our CSUN partnership, led by Dean Michael Spagna, will focus on two important
areas: Arts Education and Writing Across the Disciplines. Dr. William Robert Bucker, Associate Dean
from the CSUN Mike Curb College for Arts, Media and Communications College has agreed to support
the teachers and students of VAAS in partnerships that will strengthen teacher professional development
in arts infused curriculum as well as student mentoring. We have formed a partnership with Sandra Chong
(Professor of Art Education) at the College of Education, CSUN to provide opportunities for our students
to attend performances, exhibit their work, and be mentored by CSUN students and staff. CSUN looks
forward to the opening of its new Performing Arts Complex that will energize the San Fernando Valley
arts community. Additionally, arts students will come to VAAS to mentor students and provide direct
support in the classroom. Kathleen Rowlands, Director of the Writing Project, has pledged support for
Professional Development for the VAAS faculty.
Glenna Avila, Partnership Program Director from Cal Arts, will provide professors and student interns
who will teach programs such as Digital Imaging, Dance, Creative Writing, Animation, Film, and
photography. Lisa Callow, former director of the Pasadena Armory for the Arts and current member of
the Ojai Music Festival Board of Directors, will provide professional development in sustaining arts
education partnerships for our staff. Emiko Ono, Director of P.D. for the L.A. County Arts Commission,
will provide support with Professional Development and Project-Based Learning. Emi Yoshimura,
Director of School Programs at the Natural History Museum of L.A. County will provide training. High
Tech High (San Diego), YMCA, Junior Achievement, and Ken Phillips of Economic Alliance have
provided additional letters of support (see appendix 6).
First five years’ partnerships: Our future VAAS partners depend on student interests, access, and the
development of corporate sponsorships to support our program. Teachers and administrators will be
responsible to form and sustain connections. Because we want to create as many “real life” experiences as
possible that provide career exposure, we will take advantage of the wealth of arts, media and
entertainment resources available in greater Los Angeles. Major studios would be likely partners
including: Sony Pictures, Warner Bros, Disney, Universal, and Dreamworks. TV partnerships might
include: NBC, Fox Television, KTLA, Time Warner Cable, etc. VAAS students could benefit from tours,
attend live broadcasts, and interview people in the various pre- and post-production careers. Professional
organizations such as the Writers Guild of America and Screen Actors Guild would be good resources for
guest speakers, and their organizations also sponsor classes.
If students have science and medical career interests, we might partner with JPL, NASA’s High School
Program, Pratt-Whitney, Medtronics, Northridge Medical Center, and Providence Holy Cross for
exposure to these industries. A partnership with Van Nuys Airport, Northrop and Boeing would support
student interest in aviation careers. Service Learning projects could also generate partner relationships
with non-profits such as MEND, Heal the Bay, Tree People, YMCA and Boys and Girls Clubs. 










The Leadership, Governance and Oversight section of the proposal should present an overview of the
proposed school’s leadership, governance and oversight model. Your responses should include ample
evidence that the team is equipped to handle the start-up of a new school or the transformation/turnaround
of an existing school.
10. School Governance and Oversight (5 pages + attachments)
a. School Type: Briefly explain the rationale for applying to operate your school as a
traditional, Pilot, Expanded School-Based Management Model (ESBMM), Network
Partner, Affiliated Charter or Independent Charter school?
The Planning/Design Team for VAAS considered various governance models, knowing that in LD1
autonomy must always be balanced with responsibility, responsiveness and constant accountability. The
proposed ESBMM model is an ideal complement to the mission, vision, and educational plan at VAAS
because it permits collaborative decision-making, inclusive participation of all stakeholders, flexible
fiscal budgeting, and local allocation of resources to meet the needs of all students and staff.
ESBMM was selected in order to:
• Improve student achievement, maintain flexibility, accountability, and local control
• Support SLC models within the school
• Establish and sustain accountabilities for essential instructional strategies of interdisciplinary
instruction, project-based learning, and signature assignments
ESBMM allows us to build our specialized program using: flexible scheduling, the design and
implementation of an innovative, arts infused, project-based learning curriculum, and performance-based
assessment strategies that will prepare our students for college and success in life and careers. Student
schedules will include eight courses per week, with each teacher responsible for seven. The schedule will
be reviewed each year in relation to data on student achievement, parent and student satisfaction, and the
ability of the staff to continue with their responsibilities for seven periods of instruction, which includes
advisories.
Each of the SLCs (the Freshman Academy, the Visual/Digital Academy, and Performing Arts Academy)
will have a lead teacher who will work with the principal or administrator designee to design professional
development and to develop interdisciplinary student projects with members of the SLC or core
instructional team.
Oversight structure:
The School Based Leadership Team will adhere to Article XXVII Shared Decision-Making and School
Based Management, as described in the LAUSD collective Bargaining Agreements except for specific
waivers that will be requested. The School Leadership council will be co-chaired by the principal and
Chapter Chair and will be responsible for funding to the local school site based on transparent budgeting.
They will also control over:
• Financial resources
• Selection of administrative, certificated, and classified employees, subject to section VC4a
• Curriculum while meeting the vision and mission of the school
• Professional development under the guidelines contained in this proposal
• Bell schedules, in alignment with the mission and vision contained in this proposal







The English Learners Advisory Council and the Compensatory Education Advisory Council will be
formed based on the appropriate composition guidelines as established by law.
b. Applicant Team Capacity: List the members of applicant team filing this proposal.
Please be sure to include each person’s affiliation with the school (e.g., principal,
teacher, parent, community member, etc.). Include a brief biography of those persons
who will take a significant leadership role in the proposed school. Provide evidence
to show why the team has the collective capacity to successfully lead/transform a
school.
Applicant team members include: LD1 Superintendent Linda Del Cueto; LD1 PSC Lead Team staff
members: Kathy Rattay, Lynda Schwarz, and George Bartleson; Gregg Solkovits, UTLA Vice President.
As a new school, our VAAS leadership team has not yet been elected. Once the school is operational the
lead team will include the principal, assistant principal, lead teachers for each SLC (3), department chairs,
a UTLA chapter chair and elected teachers from all of the disciplines.
Two people who will take a significant leadership role in the proposed school are Kelly Hanock and
Ronald Harris:
Kelly Hanock, a Monroe HS teacher, SLC Coordinator, NBC teacher, and California Teacher of the Year,
has been instrumental in the development of the VAAS plan. Kelly provided a wealth of information and
guidance for the VAAS design and writing teams. She has spent extensive time and study as a teacher
with Project-based learning – working with the Natural History Museum of Los Angeles, the Educators
Roundtable, LA Theatre Works, The American Lung Association, and LA Metropolitan Water District to
develop, create and implement project based learning projects with students. At Monroe, Kelly built,
from the ground up, a successful 9th grade program that has experienced significant positive results in
terms of specialized personalization, intervention, and parent involvement. Kelly helped to create/develop
and continues to implement Monroe’s very successful 9th Grade Academy Parent School.
Ronald Harris, also part of the Design and Writing teams, has expressed an interest in becoming a SLC
lead teacher at VAAS. He has 16 years teaching experience at Monroe High School and has led the Arts,
Media and Entertainment Academy for the last four years. Ron brings to the table his work with
interdisciplinary curriculum, development of signature essays and projects, and he has created community
outreach programs to increase parent involvement. Ron has spearheaded the implementation of
differentiated instruction among Monroe academy teachers. He has also managed the California
Partnership Grant (writing reports, managing spending scheduling speakers and field trips, establishing
community partners.)
c. School Governance and Oversight:
i.

Autonomy: How will you use governance autonomy to create a culture of shared
leadership and decision-making focused on high student performance?

Fundamental to the organizational beliefs at VAAS is the notion of building sustainable, trusting
relationships among all stakeholders. These relationships foster friendship, loyalty, authentic
collaboration and operational transparency which are essential to a learning community. All stakeholders,
including students, will have a voice and be properly represented on the various leadership councils and
decision making committees. Leaders will be selected based on their dedication to our academy’s







mission, vision and goals. At VAAS it’s not enough to be a spectator or just talk about goals; we want to
know what leaders intend to do for our school.
Our School Leadership Council will examine data, review the mission and vision statements in this
proposal, and examine instructional practices to ensure alignment and effectiveness. Small subcommittees
will meet regularly and will report to the council. Everyone will be expected to participate on a
subcommittee. The Council will determine the number of members and responsibilities of the
subcommittees. Standing subcommittees include:
Curriculum Advisory Council (Groups of teachers will work on the following subcommittees)
• Instructional Rounds sub Committee – (RTI) facilitates observational “rounds” through the
classroom to identify/diagnose instructional successes
• Professional Goal Setting subcommittee (RTI) Diagnose/analyze data and instructional practice
Professional Development Advisory – Facilitates multi-tiered PD plan development and
implementation with the specific goals of:
• Providing high quality instruction and intervention matched to student needs
• Using data to monitor student progress
• Engaging in the problem solving process to make important educational decisions
• Students and teachers to document their learning and growth throughout the year, as a place
to collect examples of best/beautiful work, and as a starting point for reflection should use
digital Portfolios.
• The Project Tuning protocol will be used by teachers in the development stages of their Projectbased learning concepts. Prescribes systems for continuous improvement through the project
tuning protocol whereby one teacher presents a project concept in a setting where colleagues ask
questions to “fine tune.”
Staffing and principal selection, budgetary allocations, planning for professional development, and
instructional program decision making will be made with a common focus on doing what is going to have
the greatest impact on the largest number of students to advance their learning achievement. Peter
Deming once said, “Views not backed by data are more likely to include personal opinions, exaggeration
and mistaken impressions.” To that end, our governance groups will act conscientiously, relying on data
from multiple measures to drive evaluation and decisions on how to optimize progress toward meeting
our high student performance goals.
ii. School Level Committees: Describe the decision-making bodies and general areas of
decision-making responsibility for each body that will exist in the school. Detail how
your school governance structure allows for a real and meaningful impact on school
decision-making, and how they will interact with each other? Describe the process for
gaining input from all stakeholder groups into decisions.
While all of the committees have important specific areas of decision making that impact VAAS, they
overlap in their effects on the general instructional program. The process we will use to ensure real and
meaningful participation in decision-making is that decisions will be made by “consensus” in each of the
committees, and these resolutions will become the ultimate guidance to the School Site Council or
Leadership Council, depending on their governance domains.






The governing council makes decisions in specific areas outlined in this proposal. The principal is cochair along with the UTLA Chapter Chair. Minutes from meetings will be available, and major decisions
made within the committees will be shared with each governing body so that there is a consistency in the
approach to implementing the instructional program.
If we determine that major decisions impacting VAAS should have input from broader stakeholder
representation, we will gather opinions using written, online, and telephone surveys, focus groups,
interviews, principal “coffee” meetings, and specially scheduled community meetings. On significant
policy issues, we would even consider mailing out ballots to VAAS parents and community members. We
will also maintain a suggestion box in the front office so that students, teachers, parents and staff
members can drop in their ideas or concerns about what is going on in the academy.
iii. Governing Council: Describe the composition of the Governing Council and the
process for membership selection. 

The VAAS School Site Council will be formed following Education Code 62002.5 and 52852. The
council shall be composed of: the principal; classroom teachers; other school personnel elected by their
peers; parents of pupils attending the school and community members elected by parents. Classroom
teachers are a majority of the staff side. Members of the Leadership Council and various committees
described above will also be elected by representatives from all the stakeholder groups.
In addition, the English Learners Advisory Council and the Compensatory Education Advisory Councils
will be formed based on the appropriate District, state and federal composition guidelines for each
council. Members of these councils will also be elected by stakeholder representatives.
Composition of the School Leadership Council will comply with the District/UTLA ESBMM agreement
and Article XXVII of the Collective Bargaining Unit. Composition of the School Site Council and
English Learners Advisory Council will comply with appropriate regulations and laws, will be supported
by Local District 1 staff to ensure compliance, and will be responsible for areas defined in the regulations
that require specific responsibilities for each council. Membership selection in each council will be by
vote and will follow appropriate regulations as defined by the Collective Bargaining Agreement and
legislation.
The responsibilities of the governing council will be defined according to the areas of this proposal. The
council will be an active group that regularly and systematically reviews data, student performance, and
input from the community and staff. The council will also make recommendations to align vision and
practice. All council members will serve for one year; members may run again for the same or other
offices in future years.






11. School Leadership (3 pages)
a. Principal Selection: Describe the criteria for selecting a leader for the proposed
school, and explain how these characteristics align with your school’s unique mission
and vision. Additionally, describe the process that will be used to select the school
leader. Please attach a job description for the Principal.
Our principal selection process must mirror our values of collaboration and shared decision making which
means selecting our school administrator will involve many stakeholders in our learning community. We
will also abide by the District and ESBMM rules for this selection process.
1) The principal selection committee will be composed of no more than eight representatives from the
following groups: the original applicant team (LD1); selected members of the design team that included
teachers and parents; selected community partners; one student representative; and one parent
representative.
2) The interview process will include a traditional interview with the selection committee.
3) Applicants will submit a professional resume; an application letter explaining why they would like to
be the principal of our school; at least one letter of recommendation from a previous supervisor, and at
least one letter of recommendation from a community partner.
4) The selection committee will submit the names of three candidates to the local district superintendent
who will make the final selection.
Any principal candidate will have to meet the requirements for credentials and experience as stated by the
District’s Department of Human Resources in the Secondary Principal Job Description (See Appendix 7
for Job Description). Beyond these basic requirements, the ideal principal for our new high school will be
someone who practices leadership as an art, with a style that combines enthusiasm with diligence,
sensitivity with drive, and dedication with boundless energy – all the qualities needed to make our school
a block-buster success.
Criteria for our VAAS Leader/Principal:
• Strength in interpersonal relationship skills as well as strong educational leadership skills
• Appreciation and understanding for SLC/small school design concepts
• Teacher/leader sensitivity that will strengthen the connection to the students’
• Ability to reach out to community partners and sustain relationships that strengthen student
achievement and parent involvement
• Understanding of the intricacies of interdisciplinary curriculum development
• Experience with and passion for the Arts
• Capacity to nurture teacher leadership skills
• Professional relationships with all stakeholders (school staff, community partners, teachers,
students, parents, unions)
• Expertise with school budgets and major fundraising campaigns
Administrator qualities that align with our mission and vision:
In our principal search we will look for an experienced, dynamic, practical idealist able to:
• Implement an innovative, relevant, challenging curriculum in a highly personalized environment
• Create a professional learning community in which teachers and administrators join in a
collaborative approach to leadership and teaching – a real team player






•
•
•

Develop a community of informed and empowered parents, teachers, staff and community
partners who work collaboratively to support scholarship and the arts for all students
Initiate fair systems of accountability as ways to measure outcomes and promote continuous
improvement for all teachers and staff members
Blend the pursuit of intellectual and artistic skills that will enable students to be productive, selfdirected, lifelong learners.
b. Leadership Team: Identify any leadership positions beyond the principal position.
Discuss the role the leadership team will play in the development, implementation
and evaluation of the Instructional Program. Discuss how the leadership team will
collaborate with the faculty and staff to set goals, develop and implement the
curriculum, assess progress in meeting goals and hold each other accountable for
meeting such goals.

A noteworthy study of over 100 schools found that the solution to creating successful schools lies in
developing the connection between high quality school leadership, effective instruction, and high student
performance (Waters, Marzano & McNulty, 2006). At VAAS we will make these connections by having
leadership that extends well beyond the domain of the principal. Our school depends on close,
sustainable, trust building relationships among all the stakeholders, so the Leadership Council will
comprise the: principal, UTLA Chapter Chair, teacher representatives from each SLC, classified support
staff, students, parents and community representatives including professionals from the arts fields and
CSUN partner members.
VAAS leaders will be selected for their desire and ability to work as a team and their capacity to
articulate the voices of their respective stakeholder groups. We want leaders, not obstructionists, on our
VAAS leadership team.
At VAAS we believe some leaders are born, but we also believe they can be developed. To ensure
effectiveness, this critical team will receive training from LD1 and our arts and business partners in
leadership methods, group dynamics and consensus building. Professional development support will
harness the energy of peer collaboration to assist our school leaders in:
•

learning how to make better decisions faster by using data and challenging assumptions

•

increasing accountability for progress on goals and setting the priorities for action items

•

over-coming isolation by sharing their experiences and perspectives on the tough issues
facing our school

•

focusing on school success – starting it, managing it, and embracing the community in
the all-out effort

The role of the Leadership Council in the instructional program is to focus on providing an increased rate
of student achievement through a collaborative approach to problem solving and setting clear data-driven
goals and benchmarks. The Leadership Council will also be responsible for designing and overseeing our
school budget to make sure it is consistently aligned with our school mission, vision and goals.
The key to our school being effective is to have accountability wed to converged support and a dedication
to continuous evaluation. At regular monthly meetings the Leadership Council will analyze and evaluate
the school’s effectiveness, progress and performance. Through frequent examination of student
performance data and other evaluation information, the Leadership Council will work with teachers to
provide a viable process for continuous improvement.






Through constant, open dialogue, our school leaders will collaborate with teachers and staff about
whether the instructional program is on target for meeting our dreams and goals, and if not, they will
decide what adjustments need to be made to ensure success for the program. Professional development
will be a frequent forum for addressing the successes and shortcomings in the implementation of the
instructional program, and the team will rely on data and input from the staff for the best options to meet
accountability targets.
c. Principal Evaluation: Describe the annual process by which the principal will be
evaluated. Please be sure to include the governing body or persons responsible for
evaluation.


Like everyone else, our principal will be held accountable for results in terms of implementing core
values, beliefs, curriculum, and best practices, ensuring that each and every student get what they need to
achieve their goals. The principal will also be held responsible for operational and management services,
monitoring academic progress, documenting and communicating results to the entire school community,
maintaining the school culture, supervising the staff, and meeting Adequate Yearly Progress goals as
required under No Child Left Behind.
The local superintendent and director (with input from teachers and the staff) will have the charge of
evaluating the principal’s over-all performance in the above areas. This evaluation process will be aligned
with the District and union agreement. The principal will be judged annually against the standards
established by LAUSD that describe the roles and duties of an effective principal. A scoring rubric will
be used rating the principal’s performance. Based on these standards our administrator will be an
educational leader who promotes the success of all students by:
• Facilitating the development, articulation, implementation, and stewardship of a vision of
learning that is shared and supported by the school community
• Advocating, nurturing, and sustaining a school culture and instructional program conducive to
student learning and staff professional growth
• Ensuring management of the organization, operations, and resources for a safe, efficient, and
effective learning environment
• Collaborating with families and community members, responding to diverse community interests
and needs, and mobilizing community resources
• Modeling a personal code of ethics and developing professional leadership capacity
• Understanding, responding to, and influencing the larger political, social, economic, legal, and
cultural context
Evaluation of the administrative team and teachers will be aligned to the collective bargaining
agreements. The annual LAUSD Parent and Satisfaction Surveys will also be implemented. The results of
the surveys will be shared with the principal and Leadership Council and published for dissemination to
the school community. Working with the principal, the school community will use the information to
modify and amend the school education plan which reinforces our intention of creating a culture bent on
continuous improvement.






Staffing (5 pages)
a. Staffing Model: Discuss the academic and non-academic staffing needs of the school
from start-up through year five. Include all personnel along with the number and type of
positions. Explain how the proposed staffing model aligns with the mission, vision and
Instructional Program of the proposed school. Additionally, discuss how your staffing
model ensures adequate instruction and services to special education and EL students.


The staffing model shown below is based on a projected initial enrollment of 850 with a maximum
enrollment in the second year of 1215. District staffing guidelines dictate the number of positions for our
school. In keeping with our mission of providing a college ready graduate, staffing the school and hiring
of teachers will be dictated primarily by providing instruction for all the A-G courses, and then the
teachers needed for the various electives for both the visual and performing arts. The number and type of
elective teachers will be based on student enrollment in each of the SLCs and the District’s approved
courses for the arts. Depending on the number of Gifted, EL and Special Education students, staff will
be hired using the normal LAUSD staffing guidelines for specialized instruction.

Staffing Projections
Norm Projection

Year 1 (850 Students)

General Fund Teachers
Counselors

Principal
AP or APSCS
23
2

Year 2 - 5 (1215
Students)
Principal
AP or APSCS
35
2

Resource Teachers for General Ed

2

3

Targeted Instructional Improvement
Grant (TIIG)
Special Education students

3 Teachers

4 Teachers

2 - 4 Teachers

5-7

9th Grade Literacy Block@20:1
9th – 12th Grade ELS @ 25:1

2 Auxiliary Periods
1 Auxiliary Period

2 Auxiliary Periods
1 Auxiliary Period

Paraprofessionals
Nurse
Psychologist
Clerical Norms
Financial Manager
Plant Manager
Assistant Plant Manager
Building and Grounds Workers
School Facilities Attendant

4 -6
2 Days per week
1 Day per week
3 Clerical
.75
1
1
4
2

8-10
2 Days per week
1 Day per week
4 Clerical
.75
1
1
4
2

These norm projections assume PHBAO status, which allows for a reduction in class size from
42.5 to 34.1 for grades 9 and 10 in four academic subjects. Grades 10 and 11 will have class sizes
of 42.5, the applicable District norm. The above chart also reflects the Special Education Modified
Consent Decree requirements.






VAAS will hire teachers in the following areas and will augment staff according to student needs. In
some cases, we will look for teachers who can instruct in the core subjects and in an additional

subject, such as ESL, applied technology or art. Arts teachers will be added in the areas of
student interest, which may vary from the chart.
Subject
Art
(Performing)
Art (Visual)
English
ESL
Mathematics
Music

Year 1
1

Years 2-5
1

Subject
P.E.

Year 1
2

Years 2-5
3

2
6
1.
5
1

3
9
2
7
2

Science
Social Studies
Special Education
World Language

4
3
2-4
3.5

6
5
5-7
4.5

The staffing model shown below is based on a projected initial enrollment of 850. District staffing
guidelines dictate the number of positions for our school. In keeping with our mission of providing a
college ready graduate, staffing the school and hiring of teachers will be dictated primarily by providing
instruction for all the A-G courses, and then the teachers needed for the various electives for both the
visual and performing arts. The number and type of elective teachers will be based on student enrollment
in each of the SLCs and the District’s approved courses for the arts. Depending on the number of Gifted,
EL and Special Education students, staff will be hired using the normal LAUSD staffing guidelines for
specialized instruction.
b. Recruitment and Selection of Teachers: Describe the criteria the proposed
school will use to select teachers, and explain how the criteria align with your
school’s unique mission and vision. Discuss the schools planned mix of
experienced and new teachers as well as any unique considerations needed to
support the school design.
Creating school models and building new facilities is easy. Developing better teaching methods and a
school culture of success are far more difficult. To make sure VAAS becomes a center for success, we
have to depend on the combined expertise and commitment of a dedicated teaching staff that buys into
our vision and goals.
To fulfill our VAAS mission, all teacher applicants interviewed will be ranked for potential hiring, not
just on the basis of their experience, but also for their enthusiasm, willingness to be part of a real learning
community, and commitment for:
• Developing and delivering standards-based instruction in a variety of learning modalities
• Integrating technology into the instructional program
• Implementing project based learning
• Working collaboratively with colleagues to analyze student work and develop
interdisciplinary lessons that will continuously improve student achievement
• Professional and/or teaching experience in visual or performing arts
• Teaching EL and SEL students, sensitivity to learning styles and language development needs
• Meeting the needs of students with disabilities
• Creating positive parent-teacher interactions
• Fulfilling more than one responsibility (i.e. club sponsor, parent school presenter, coach,
intervention coordinator, community partner coordinator, etc.)
• Acting in an advisory capacity to students within their SLC






Staff Selection procedures will follow all District guidelines for ESBMM schools:
1) During the first year, the selection committee will be composed of the principal, representatives from
the original applicant teams (LD1, Monroe Teachers, and UTLA), selected members of the design team,
selected community partners, and potential students if available. In subsequent years, the selection
committee will be composed of the SLC administrator, the SLC lead teacher, the SLC counselor, and a
student.
2) The process will include a traditional interview with the selection committee
3) Applicants will submit a professional resume, an application letter explaining why they would like to
teach at our school; at least one letter of recommendation from a previous supervisor/principal and at least
one letter of recommendation from a community partner/student/teacher with whom they have worked.
4) The final decisions will be made by consensus of the VAAS selection committee.
The Leadership Council will formulate job descriptions that delineate the specific qualities and
responsibilities for each classroom staff position. Teacher staffing will be done in accordance with the
LAUSD Bargaining Agreements and norms for student to teacher ratio. VAAS will select teachers using
an interview team (to include the Principal, SLC Lead teacher, counselor, a parent, a student, and core
content teachers). After reviewing teaching applications, the team will select a handful of potential
candidates, and then an interview process will take place to screen these candidates. Upon completion of
the interviews, the newest hires will be selected by consensus.
To balance high energy with proven experience, both new and veteran qualified teachers will be recruited
through the District, CSUN, and personal referrals; teachers at the feeder schools (where overcrowding
will be reduced) will have the opportunity to apply for positions. Cross-over capabilities (i.e. someone
who is certificated in more than one subject field) will be of utmost importance and given bonus
consideration so that our small staff can offer the most diverse curriculum and electives possible to our
students.
We will look to hire arts’ academy teachers who not only have the appropriate credentials for the core
subjects and the arts, but who also have some hands-on, professional experience, some “pros” who ideally
are currently active in the arts. These individuals will bring their passion and love for the arts to the table,
and the school will benefit from their connections in the industry and relationships with professionals who
can join our mentoring staff, perform, and offer special guest seminars for our school.
VAAS Teaching Agreement:
All VAAS teachers will be asked to:
• Teach seven classes out of eight periods (four periods per day, alternating schedule)
• Lead an advisory-style class within their SLC
• Attend SLC curriculum development sessions during the summer and participate in retreat-style
workshops to revise curriculum throughout the year
• Facilitate student-led conferences during Open House, Back-to-School, and PHBAO nights, as
well as participate in other family events (picnics, intervention nights, college fairs, etc.)
throughout the year.
• Collaborate within their SLC for interdisciplinary instruction and projects
Teachers will also be encouraged to:
• Create a portfolio to show their own professional growth throughout the year
• Attend at least two professional workshops (in addition to school-wide professional development
sessions) during the course of a school year






d. Autonomy: How will you use staffing autonomy to create optimal learning-centered
cultures for students? Not applicable for ESBMM
e. Evaluation: Describe the evaluation process for teachers. For internal applicant
teams only, please discuss how your proposed evaluation process connects to and/or
furthers the recommendations of the District’s Teacher Effectiveness Task Force.
The Teacher Evaluation model will be based on the California Professional Teaching Standards and
aligned with the District’s union agreements, taking into consideration the newly developing teacher
evaluation process. This model aligns with several of the District’s recommendations in the Three-Year
Strategic Plan for Improving Teacher Effectiveness. In addition to District STULL evaluations, teachers
will be encouraged to develop digital professional growth portfolios to share accomplishments (i.e.
project-based learning projects and successful lesson plans), continuing professional education
(workshops, conferences, and professional reading), contributions beyond the teaching day (club
sponsorship, committee participation, etc.), and examples of collaboration. We are striving for a holistic
approach to evaluation that touches on all areas of professional performance that impact the success of
our students.
A very significant aspect of our teacher evaluation will be to make it a positive learning experience that
will help teachers grow and perfect their teaching skills. If teachers need extra help or support, their
subject matter peers or SLC colleagues will design whatever assistance is needed to bring the teacher’s
skills up to the expectation of the group. Professional development will be designed to compensate for the
areas in which a teacher or group of teachers may need special training and mentoring.
Key elements we will develop into our evaluation system will be aligned to the District’s adopted system
for teacher evaluation and values that support our mission, vision and goals and will include:
• Multiple measures using various sources of student outcome data, formative and summative
• Administrator evaluation of instructional delivery and collaboration with other teachers
• Administrator review of teacher’s portfolio of assessments, assignments, student work and
projects
• Administrator evaluation on meeting needs of students under the Modified Consent Decree
The VAAS administration will be committed to being responsive to teachers’ needs and providing
support.






















a. Financial Sustainability: Discuss how your school will sustain its vision,
mission and goals relying only on regular District funding or charter funding.
A proposed per-pupil budget was prepared by the Office of Budget Services and Financial Planning and is
based on a District average student attendance rate of 89%. Schools in the Zone of Choice consistently
report significantly higher attendance rates of 90% - 96%. Improving attendance and thus boosting
revenue will be an important school goal. However, we are planning the school’s budget with the figures
provided by the District and will prudently manage any surplus revenue to meet instructional priorities.
With the first year enrollment of 850 students, including an estimated 111 students receiving Special
Education services, we can anticipate receiving $3,174,298 from the District¹s General Fund. These
monies will support hiring the basic teaching staff of 23, plus an additional three teachers funded through
the Targeted Instructional Improvement Grant (TIIG). With an estimated 60 students receiving special
education services in the resource program, VAAS will generate an additional two general education
teachers. Auxiliary periods for a 9th grade literacy block and one English Language Skills class adds onehalf a position for a total of 28.5 general education teachers. The special education students will generate
an additional two to four teachers and four to six paraprofessionals, depending on the educational needs
of the specific students, as outlined in their Individualized Educational Plans.
The general fund budget will provide two counselors, the principal, assistant principal, plant manager,
assistant plant manager, four building and ground workers, two school facilities attendants; and part time
nursing and psychological services.
An additional $392,625 will be generated through categorical monies, which are the funding sources for
Title I, Title II, Title III, and English learners. State funding for Gifted and Talented students is estimated
at $7.225. The English Language Advisory Council and Compensatory Education Advisory Council will
be brought on board as soon as the students are identified in the spring before our school opens to make
budget recommendations in support of the school’s priorities for arts education, professional development
and counseling services.
The second year of operation will see our school grow by 365 students, with a corresponding increase in
revenue. The general fund will increase to $4,293,506, enabling VAAS to purchase an additional eleven
teachers, plus one TIIG funded teacher, and one for students receiving services through the Resource
program, for a total of 42.5teachers. The number of Special Education teachers is expected to increase by
three, for a total of five to seven, with a corresponding increase in the number of paraprofessionals,
depending on the students’ needs. Categorical monies are anticipated to increase to $555,714. Priorities
for expenditures will include support for the arts, and increased counseling, nursing, and psychological
services time, building and grounds workers, and clerical staff.
Our school’s ESBMM status transfers authority directly to the school level and provides charter-like
flexibilities. This will allow councils to determine the best way to spend both the general fund and
categorical monies to support the school¹s vision, mission, and instructional priorities. For example, the
school is not bound by hiring quotas and may determine to reduce expenditures in one are to provide






support for the school’s stated priorities. The school is exempt from District policies as long as there is no
conflict with state and federal mandates.
b. Additional Funding: To the extent that the implementation of your
proposal requires additional resources beyond existing District or charter
funding, please specify how the school plans to raise additional funds.
VAAS will cultivate a rich base of community partners through our project-based and service learning
programs. These partners will be asked to support our school with mentors and other “human capital” and
will also be asked to make in-kind (supplies, materials, equipment, facilities, food, printing, etc.) and
monetary donations. Our parent association will have fund raising events that will also generate additional
resources. Ticket sales to performances and special events, such as our annual Arts Showcase, will
generate additional revenue.
As part of our program’s marketing plan our school will develop a support guild, “Patrons of the Arts,”
targeting the local businesses who will make donations to the school in order to obtain priority ticket
purchases and seating at performances and events. These VAAS patrons will be able to purchase
advertising space in our on-line newspaper and run ads in the event programs, the yearbook, and other
promotional materials. A certificate recognizing their contributions will also be proudly displayed in their
business locations.
Another funding strategy is our diligent pursuit of grants: National Endowment for the Arts, California
Partnerships, Specialized Secondary Programs, Perkins, and any other corporate, foundation, state or
federal grants that align with our school’s instructional focus. We will create an annual giving campaign
to support the school, seek endowments from parents, grandparents and members of the community, and
eventually create an Alumni Association that will support the school through participation in events and
donations. Typical restaurant school night fund raisers, product sales, school wear, etc. will also embellish
our revenue stream.
For Traditional, ESBMM, Pilot and Network Partner Schools Only
c. Autonomy: Discuss how your proposed school will use budgetary autonomy
granted via Transparent Budgeting to ensure that expenses are aligned with the
mission, vision, instructional program and goals of the school. Please outline your
school’s priorities
VAAS is ultimately accountable to the Board of Education and is held to higher levels of accountability
in exchange for increased autonomy. The core values of VAAS set the priority for supporting and
educating all students. Our school priorities are to allow access and equity to every student and provide
intervention for students who need help in mastery and grade level matriculation and eventual graduation.
The budget for VAAS will be based on the academic achievement goals as recommended by the proposed
School Leadership Council in the ESBMM model. The budget will be based on financial principles that
maintain absolutely sound financial conditions to sustain key programs.
Administrators, chapter chairs, and Lead Teachers will receive training (to be developed by the school
site) which is based upon a model that creates bottom up team building and collaborative leaders. The
proposed School Leadership Council will advise, evaluate and/or approve the expenditure of District
funds and categorical budgets. Decisions for expenditures are based on analysis of data, identification of
achievement goals, and social/emotional needs of students in order to support the operations and
instructional programs at the school.






d. Budget Development: Describe the process for developing the annual school
budget, ensuring input from a broad cross-section of stakeholders.
In most typical schools money drives programs. At VAAS our programs will drive the money in terms of
deciding how all our funds will be spent. Once we are informed about the amount of funds allocated for
our school, the budget process will begin. Just as in the governance decisions for the school, the spirit of
transparency, collaboration, and cooperation will determine how we allocate our District and other
supplemental funds.
All stakeholders will receive training in the budget development process so that it is transparent and clear
for all to understand. The budget process will be timely and closely managed at the school level, and shall
include and inform all stakeholders on a regular basis. The proposed Leadership Council will advise
and/or approve the expenditure of District funds and categorical budgets. Decisions for expenditures are
based on analysis of data, identification of achievement goals, and social/emotional needs of students in
order to support the operations and instructional programs at the school. Agendas and minutes from the
budget development meetings will be maintained to ensure that the budget was developed collaboratively
with all stakeholders and that the budget is appropriately implemented at the school.
The principal and other designees such as Coordinators and School Administrative Assistant will meet at
least once a semester with the Fiscal Specialist to review position control numbers and salaries for all of
its employees. The principal will also meet once a month with the School Financial Manager to review
monthly reports and at least once a semester with the School Financial Manager and the District’s
Coordinating Financial Manager to assess expenditures for the semester.
Administrators and categorical program coordinators, in conjunction with ELAC, CEAC, and SSC, will
collaborate with the District’s Federal and State Education Program Coordinator to ensure that Budget
Adjustment Requests, Single Plan Updates, and Equipment Inventories are properly executed and in
compliance with the State’s Categorical Program Monitoring (CPM). Finally, the annual Budget and
Justifications will be aligned to our school’s Single Plan and in compliance with all educational codes.

See Appendix 8 for per-pupil and categorical school budgets.



























a.  What elements of the school proposal will be implemented in
the first year? How many years will it take to achieve the full scope of the proposal as
written? Submit a timeline that outlines the rollout of all elements of the proposal from
start-up through year 5. Attach Appendix G - 9.


VAAS has a maximum capacity of 1,215 students. We expect the initial year enrollment to be 850 for
grades 9-11, and then in year two we will have grades 9-12. Key elements of the proposal that will be
implemented in the first year include:
• Establishment of the three SLCs: Freshman Academy, Visual/Digital and Performing Arts
Academies.
• Counseling services for all students
• Student advisories will be initiated within each SLC
• The eight-period schedule will begin with the first day of school
• All assessments described, both formative and summative, will be implemented in year one, and
the performances and exhibitions will expand in future years as students develop greater
competency in their chosen fields.
• Programs to meet the needs of diverse learners, including EL/SEL, GATE, at-risk and special
education students will be implemented across all grades.
• Project-based learning and signature assignments/projects will be initiated in year one for grades
9-11. Beginning in year two, seniors will complete their Signature Senior Projects.
• Professional development, as described, will begin before the opening of school and evolve over
the next years, based on data and determinations of student needs.
• Parent involvement in governance and leadership will begin at the opening of school; the Parent
University will begin in October.
• Interventions (RtI²) will be in place in year one and will expand depending on student needs.
• Summer Jump Start for incoming at-risk freshman will begin in 2010.
• Athletic programs will begin after student interest is assessed.
• The Virtual Academy will be launched in year one.

With full enrollment in the second year, our school will expand the number of elective offerings
(depending on student interest). The complexity of projects for project-based learning and service
learning will increase as students matriculate to higher grade levels. As enrollment increases, new staff
will be hired to support the growing curricular program.
VAAS will open with the partnerships that have been listed, and the plan is to expand those connections
for student internships, mentoring and job shadowing each year over the next five years. Potential
partners were listed previously.






Clubs and other social activities will develop over time as students express interests in different themes.
The number of performances, exhibitions and student presentations will increase as students enroll in the
arts elective classes beginning in the 10th grade.


b. Waivers: For Internal Applicant Teams Only

Identify what, if any, waivers from LAUSD Collective Bargaining Agreements are needed
to support and ensure the successful implementation of your proposed school. Complete
and attach the Waivers Request form to request waivers needed in the 2011-2012 school
year. The form will be available on the Public School Choice website in the coming weeks.


Professional Development Waiver Request:
The Superintendent of Local District 1 has the authority to and has indicated she will approve a waiver
request to combine professional development banked days with shortened day hours to be able to hold
professional development Tuesdays throughout school year. This professional development waiver will
allow us to meet weekly, thus enabling our staff to partition our meeting time between SLC, Department,
professional development and COST team needs. The greater frequency of weekly meetings will also
provide more consistency and coherence for our ability to plan and evaluate on a regular basis.







