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Vocabulary Strategy #4
Frequent Contact

Why Use Frequent Contact? 

Research has shown that effective vocabulary instruction supports in-depth processing of words. This vocabulary strategy provides students with an opportunity to think about, discuss and categorize words based on inferences students make about a variety of clustered words.

How Does Frequent Contact Work?
When using Frequent Contact the following steps are followed:
1. Students are given a list of words and three category labels. They place a category label at the top of each column.
2. Students work in pairs or small groups to read, think about, and discuss each of the words and decide which category label would have the most frequent contact with each of the words in the list. Students place each word under one or more of the category labels.
3. If the group or pair can justify putting a word in more than one category, they should place the words in all categories that make sense.
4. Each group (pair) then shares their completed categories with the rest of the class (eg. Whole group share out, gallery walk etc.).

5. Students discuss differences between charts. Answers are “right” if students can justify placing a word in a category.

6. Following discussion, students use one of the clusters of words to support their writing.

When and Why Would I Use This Instructional Strategy?

This strategy is especially useful when you want students to examine and discriminate between roles and activities of a person or object. 
 For example, an English teacher might use this strategy while reading Monster (Myers 1999). In this example the three categories labels are defendant, prosecution, and defense. They are asked to put each of the works in a category based on who (labels) would have the most frequent contact with the word in the list. In this way, the students are able to explore the roles, responsibilities, and characteristics of the major characters in the novel. Most students would have heard some or all of the words in the list but most students would need to determine specific definitions for some words and might find that some fit in more than one category. The only parameter is that they be able to defend the placement of the given words. Finally, they use the words in any one of the columns to defends or denounce the main character’s innocence from the point of view of the defendant, the prosecution, or the defense. Each category of words then becomes a word bank that supports students’ writing.
 (see example next page)
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FREQUENT CONTACT
Monster

Read and discuss each of the words in the word bank. As you discuss the words, decide which
column each should be placed in based on which words would have the most frequent contact

with each category's label. If you can justify placing words in more than on category, you should

do that.When you finish, circle those words that ended up in more than one category.

Defendant Prosecution Defense
testimony judge restraints subpoena
witnesses alibi remarks affidavit
deposition crime scene expert testimony news reporter
warden past precedents ruling verdict
Bible cell guard jury

Use the words in one of your columns to make a case for Steve’s guilt or innocence.

Adapted from S. Jantzen. 1985. Scholastic Composition, Level 2. New York: Scholastic.
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FREQUENT CONTACT
MATH MINDS!

Read and discuss each of the words in the word bank. As you discuss the words, decide which
column each should be placed in based on which words would have the most frequent contact
with each category’s label. If you can justify placing words in more than one category, you should
do that.When you finish, circle those words that ended up in more than one category.

Fractions Equations Ratios and Proportions

scale-drawing

whole numbers comparison denominator
solve probability simplify
linear unknown division
corresponding sides similarity common
variable cross-multiplication sum
one-step mixed numbers decimals
geometric relationships two-step quotient
expression equivalent decimal translating
least common cross products

substitute corresponding angles

algebraic equals

product numerator

multiplication

Buasanis 8

Work with others in your thinking/learning group to create a real-life problem where you would
use fractions, equations, or ratios/proportions to solve the problem. For example, you might cre-
ate a scenario where a photographer had to use rations/proportions to get a perfect picture. Or,
you might be working as a stats person for your football team and need to use equations to show
your team’s overall losses for a game.Then, use words, algebra and/or arithmetic to show a solu-
tion for the problem. Use words (labels), steps, and diagrams to illustrate the solution. Finally,
explain the solution to your problem using the key words you placed in the column that matches
your problem.You won't need to use all the words but you should use those words that fit your
problem and solution.

continued on next page
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The Problem:

Illustrating the Solution:

Explaining the Solution:

Adapted from S. Jantzen. 1985. Scholastic Composition, Level 2. New York: Scholastic.

Example 2 (continued)





  In science, during a study of the brain, the teacher might have the following headings: premotor cortex, amygdale, and posterior cingulated. Students would then use lists of words related to activities of and types of memory stored in each section of the brain.




In algebra, category headings could include: x-intercept, y-intercept, and slope to explore words and functions related to graphing. In this example students are using th4e activity to review and apply terms from three units of study in math: fractions, equations, and ratios and proportions. Regardless of the categories, the goal remains the same: students are supported in discussing words and making inferences about words connected to a text or unit of study. Then they use the words in the newly created word banks to demonstrate learning.











This activity can be adapted for most topics covered in content classrooms.


For example, in science, during a study of the brain, the teacher might have the following headings: premotor cortex, amygdale, and posterior cingulated. Students would then use lists of words related to activities of and types of memory stored in each section of the brain.    
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