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Howard Gardner's nine intelligences: 
 

1. Verbal-Linguistic - Learning through language, the ability to 
use language to communicate, like writers and TV announcers. 

2. Logical-Mathematical - Learning through orderly processes, 
like scientists, mathematicians and detectives. 

3. Visual-Spatial - Learning through manipulating mental images 
or building models, like artists, architects and sailors. 

4. Bodily Kinesthetic - Using one's body to solve problems or 
communicate, like dancers, athletes, surgeons, and craftspeople. 
May learn best through simulations, role-play, and actual 
experience. 

5. Musical - Learning through rhythm, dance, and melodies. 
6. Interpersonal - Ability to understand and interact well with 

others, like teachers, actors, or politicians. 
7. Intrapersonal - Ability to understand oneself through reflection 

and to manage one's thoughts and feelings, like psychotherapists 
and philosophers. 

8. Naturalist - Learning through recognizing patterns in nature, 
classifying and interacting with the flora and fauna of the natural 
environment, like biologists and ecologists. 

9. Existential - Talent for grappling with big questions like the 
meaning of life and death, as well as sensitivity to spiritual 
dimensions. (Other researchers suggest that Spiritual 
Intelligence may be a separate category). 
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Guiding Questions: Reading Part 2b 
 
 

 
1. Under which circumstances would one of 

these representations be more appropriate 
than another? 

 
 
2. What questions will you ask to address 

students who do not see a particular 
representation, considering the diverse 
learners in our classrooms (ELs, SELs, 
GATE, and students with special needs)? 

 
 
3. What questions will you ask to make 

connections between each representation? 
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“Piles of Tiles” 
Adapted from Lessons for Algebraic Thinking Grades 3-5, pages 197-221 

 
 

Look at the piles of tiles below. 
 
 
 
 
 
 
 
 
 
 
 
 
 

1. Draw or use your tiles to show how you would build the next pile. 
 

2. What words could describe how the number of tiles changes when you build a new 
pile?  

 
 

3. How might you create a table that shows the functional relationship between the 
Pile Number and the Number of Tiles in that pile? Use the back of this paper. 

 
 

4. How many tiles will you need for the 10th pile? The 100th pile? How many tiles 
will you need for any Pile Number? 

 
 
 

5. How might you graph the functional relationship between the Pile Number and the 
Number of Tiles in that pile? Use the graph paper on HO #4. 

 
 
 

6. What expression could you use to describe the functional relationship between the 
Pile Number and the Number of Tiles in that pile? 

Pile 1 Pile 2 Pile 3 Pile 4? 
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Graph Paper 
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Identifying Rigor: Task Analysis Guide 
Lower-Level Cognitive Demands Higher Level Cognitive Demands 

Memorization Tasks 
 
 

• Involves either producing 
previously learned facts, 
rules, formulae, or 
definitions OR committing 
facts, rules, formulae, or 
definitions to memory. 

• Cannot be solved using 
procedures because a 
procedure does not exist or 
because the time frame in 
which the task is being 
completed is too short to 
use a procedure. 

• Are not ambiguous – such 
tasks involve exact 
reproduction of previously 
seen material and what is 
to be reproduced is clearly 
and directly stated. 

• Have no connection to the 
concepts or meaning that 
underlie the facts, rules, 
formulae, or definitions 
being learned or 
reproduced. 

Procedures Without  
Connections Tasks 

 
• Are algorithmic.  Use of 

the procedure is either 
specifically called for or 
its use is evident based 
on prior instruction, 
experience, or placement 
of the task. 

• Require limited cognitive 
demand for successful 
completion.  There is 
little ambiguity about 
what needs to be done 
and how to do it. 

• Have no connection to 
the concepts or meaning 
that underlie the 
procedure being used. 

• Are focused on 
producing correct 
answers rather than 
developing mathematical 
understanding. 

• Require no explanations, 
or explanations that focus 
solely on describing the 
procedure that was used. 

 

Procedures With  
Connections Tasks 

 
• Focus students’ attention on the use 

of procedures for the purpose of 
developing deeper levels of 
understanding of mathematical 
concepts and ideas. 

• Suggest pathways to follow 
(explicitly or implicitly) that are 
broad general procedures that have 
close connections to underlying 
conceptual ideas as opposed to 
narrow algorithms that are opaque 
with respect to underlying concepts. 

• Usually are represented in multiple 
ways (e.g., visual diagrams, 
manipulatives, symbols, problem 
situations).  Making connections 
among multiple representations 
helps to develop meaning. 

• Require some degree of cognitive 
effort.  Although general procedures 
may be followed, they cannot be 
followed mindlessly.  Students need 
to engage with the conceptual ideas 
that underlie the procedures in order 
to successfully complete the task 
and develop understanding. 

 

Doing Mathematics Tasks 
 
 

• Requires complex and non-
algorithmic thinking (i.e., there is not 
a predictable, well-rehearsed 
approach or pathway explicitly 
suggested by the task, task 
instructions, or a worked-out 
example). 

• Requires students to explore and to 
understand the nature of 
mathematical concepts, processes, or 
relationships. 

• Demands self-monitoring or self-
regulation of one’s own cognitive 
processes. 

• Requires students to access relevant 
knowledge and experiences and 
make appropriate use of them in 
working through the task. 

• Requires students to analyze the task 
and actively examine task constraints 
that may limit possible solution 
strategies and solutions. 

• Requires considerable cognitive 
effort and may involve some level of 
anxiety for the student due to the 
unpredictable nature of the solution 
process required. 
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Preparation: 
 

1. You will need to create one set of quarter-sheet “cards” for each room. 
  
2. Make copies of the cards on bright yellow paper or tag. 
 
3. Using a paper cutter, cut each of the previous 13 pages into quarters, to create 52 quarter-

sheet “cards”. 
 
4. Distribute the cards at the tables on the day of the PD, before teachers arrive. Try to have 

a good mix of expressions and ordered pairs at each table. 
 
Directions: 
 

1. Have teachers or students find the yellow quarter-sheets of paper. 
 
2. Have teachers or students find either their matching expression or matching ordered pair. 

Once they pair up, have them share how they know how they match. Unpaired matches 
should come to the front of the room. 

 
3. Allow about 5 minutes for pairs to match up and share. Ask those at the front of the room 

to first see if they can find matches at the front of the room, and if not, have them wait at 
the front. After 5 minutes, signal everyone to return to their seats, keeping the quarter-
sheets that weren’t matched.  

 
4. Depending on time, have the group either share an expression that would go with an 

unmatched ordered pair, or an ordered pair that would go with an unmatched expression. 
 
5. Debrief the activity with the following questions. 

 
 What were some strategies that you used to find your match?  
[Anticipated possible choices that might work, looked at many cards to see if my card 
worked with any of them, ignored matches that were already made in order to narrow my 
choices, went to the front of the room and waited to see if someone came up with a card 
that matched mine] 

 
 What do you have to know and be able to do in order to participate in an activity 

such as this? 
[Be able to work with numbers mentally, understand that the first number of the ordered 
pair replaces the x in the expression, understand that the second number of the ordered 
pair represents the result of the expression, understand that the number next to x (the 
coefficient of x) needs to be multiplied to x] 

 



Table Representations 
 

Juan secures a summer job to walk dogs in his 
neighborhood. The neighborhood association pays him a $5 
starting bonus and $2 for every dog he walks. How much 
money does he earn for any number of dogs walked? 
 
Serena is paid $25 a session to tutor Jhalisa, her best 
friend’s niece. In order to tutor Jhalisa she has to buy a 
mathematics text, which costs $15. How much money does 
she earn for any number of sessions that she tutors? 
 
Monique is 5 years older than Marcus. If we know 
Monique’s age, how can we determine Marcus’s age? 

 
Language Expressions 

 
Juan secures a summer job to walk dogs in his 
neighborhood. The neighborhood association pays him a $5 
starting bonus and $2 for every dog he walks. How much 
money does he earn for any number of dogs walked? 
 
Serena is paid $25 a session to tutor Jhalisa, her best 
friend’s niece. In order to tutor Jhalisa she has to buy a 
mathematics text, which costs $15. How much money does 
she earn for any number of sessions that she tutors? 
 
Monique is 5 years older than Marcus. If we know 
Monique’s age, how can we determine Marcus’ age? 



Graphical Representations 
 

Juan secures a summer job to walk dogs in his 
neighborhood. The neighborhood association pays him a $5 
starting bonus and $2 for every dog he walks. How much 
money does he earn for any number of dogs walked? 
 
Serena is paid $25 a session to tutor Jhalisa, her best 
friend’s niece. In order to tutor Jhalisa she has to buy a 
mathematics text, which costs $15. How much money does 
she earn for any number of sessions that she tutors? 
 
Monique is 5 years older than Marcus. If we know 
Monique’s age, how can we determine Marcus’s age? 

 
Equations 

 
Juan secures a summer job to walk dogs in his 
neighborhood. The neighborhood association pays him a $5 
starting bonus and $2 for every dog he walks. How much 
money does he earn for any number of dogs walked? 
 
Serena is paid $25 a session to tutor Jhalisa, her best 
friend’s niece. In order to tutor Jhalisa she has to buy a 
mathematics text, which costs $15. How much money does 
she earn for any number of sessions that she tutors? 
 
Monique is 5 years older than Marcus. If we know 
Monique’s age, how can we determine Marcus’s age? 

  



Directions: 
 

1. Make enough copies so that each 
table has one. 

2. Ideally you will have 4 groups of 6-8 
people. Some groups may have to 
come together to make a larger 
group. You can have participants 
count off 1-2-3-4. 

3. Each table chooses a leader. That 
leader reads the assigned 
representation and then each of the 
contextual representations.  

4. The team has to devise a skit, 
demonstration or visual to illustrate 
one of the three contextual 
representations through the lens of 
their assigned representation. 
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Outcomes

 Understand the use of the TTLP as a planning
tool for maintaining rigor and teaching
conceptually

 Understand how to use talk moves and
thoughtful questioning to promote useful and
productive classroom discussion for diverse
learners

 Develop open-ended questions to promote
critical thinking and mathematical reasoning

HO #2



Thinking Through a Lesson Protocol

The main purpose of the Thinking Through a Lesson Protocol is to prompt you in thinking deeply about a
specific lesson that you will be teaching that is based on a cognitively challenging mathematical task.

Part 1:  Selecting and Setting up a Mathematical Task
 What are your mathematical goals for the lesson (i.e., what is it that you want students to know
        and understand about mathematics as a result of this lesson)?
 In what ways does the task build on students’ previous knowledge? What definitions, concepts, or

ideas do students need to know in order to begin to work on the task?
 What are all the ways the task can be solved?

 Which of these methods do you think your students will use?
 What misconceptions might students have?
 What errors might students make?

 What are your expectations for students as they work on and complete this task?
 What resources or tools will students have to use in their work?
 How will the students work -- independently, in small groups, or in pairs -- to explore this task? How long

will they work individually or in small groups/pairs?  Will students be partnered in a specific way? If so in
what way?

 How will students record and report their work?
 How will you introduce students to the activity so as not to reduce the demands of the task?
 What will you hear that lets you know students understand the task?

HO #3



Thinking Through a Lesson Protocol

Part 2:  Supporting Students’ Exploration of the Task
 As students are working independently or in small groups:

 What questions will you ask to focus their thinking?
 What will you see or hear that lets you know how students are thinking about the mathematical ideas?
 What questions will you ask to assess students’ understanding of key mathematical ideas, problem solving

strategies, or the representations?
 What questions will you ask to advance students’ understanding of the mathematical ideas?
 What questions will you ask to encourage students to share their thinking with others or to assess their

understanding of their peers’ ideas?

 How will you ensure that students remain engaged in the task?
 What will you do if a student does not know how to begin to solve the task?
 What will you do if a student finishes the task almost immediately and becomes bored or disruptive?
 What will you do if students focus on non-mathematical aspects of the activity (e.g., spend most of their time

making a beautiful poster of their work)?

HO #4



Thinking Through a Lesson Protocol

Part 3:  Sharing and Discussing the Task

 How will you orchestrate the class discussion so that you accomplish your mathematical goals?
Specifically:
 Which solution paths do you want to have shared during the class discussion? In what order will the

solutions be presented? Why?
 In what ways will the order in which solutions are presented help develop students’ understanding of

the mathematical ideas that are the focus of your lesson?
 What specific questions will you ask so that students will:

 make sense of the mathematical ideas that you want them to learn?
 expand on, debate, and question the solutions being shared?
 make connections between the different strategies that are presented?
 look for patterns?
 begin to form generalizations?

 What will you see or hear that lets you know that students in the class understand the mathematical
ideas that you intended for them to learn?

 What will you do tomorrow that will build on this lesson?

HO #5



Connecting to the Big Idea, Concepts and Skills for Quarter 3

Algebraic Reasoning
Problem situations can be represented as algebraic

expressions and equations, as variables, and as
charts and graphs.

Algebraic
expressions are used
to represent problem

situations.

Functions can be
expressed with

words, symbols,
tables, and graphs.



 

 
•Use variables.

•Use and interpret formulas.

•Understand the functional relationship
within equations such as y = 3x.

•Use coordinate grids.

•Graph ordered pairs and lines.

•Find the distance between two points on
a coordinate grid.

HO #6



Incorporating Productive Talk Moves
into Question Prompts

Wait Time: Allow all students the time to process the information at their own pace.  This will encourage more participation.
                                                                                                                                                                                            (pp. 15-16, 105-109)

Further Participation: Prompting and asking students for further participation.
“Would someone like to add something?”                                                                                                                                   (pp. 15, 49-50)

Apply Your Own Reasoning: Having a student apply their own reasoning to someone else’s reasoning.
“Do you agree or disagree?”                                                                                                                                                        (pp. 14, 46-48)

Restating: Having a student restate someone else’s reasoning.
“Can you repeat what he just said in your own words?”                                                                                                         (pp. 13-14, 34-36)

Revoicing: Having a student clarify or restate their reasoning.
“So, you’re saying that it’s an odd number?”                                                                                                                           (pp. 12-13, 21-26)

HO #7



Classroom Discourse

Why have classroom discourse / accountable talk?

In order for students to make sense of their learning, they need to be engaged in meaningful dialogue with one another about the mathematics
they are learning. By encouraging students to engage in classroom discussions, they will:

• try new ideas;
• hear the ideas of others and think about mathematics in new ways;
• learn how to work and talk together;
• learn and be accountable for learning; and
• synthesize learning.

Discussions are effective when everyone listens to the one person who is speaking. Teachers should have firm, clear expectations. If sideline
conversations are going on, the speaker should be stopped and the teacher should insist on attention on the speaker. There are times when a
comment sparks a spontaneous reaction and students may break into discussion. This type of talking is important for interpreting ideas and
making sense of them.

Sometimes students need a few minutes to talk among themselves and voice opinions in small groups. This strategy allows more students to be
engaged in the talk. Later, students can discuss their new ideas with the larger group.

Establishing a classroom environment that encourages safe risk-taking is essential. Teacher modeling on how to be respectful and supportive,
and then expecting students to follow this lead with one another, develops this type of environment.

Resources:
Burns, M. & Silbey, R. (2000). So you have to teach math? Sausalito, CA: Math Solutions Publications. (See Chapter 3, Leading Class

Discussions)

Chapin, S., O’Connor, C., & Anderson, N. C. (2003). Classroom discussions: Using math talk to help students learn, grades 1-6. Sausalito,
CA: Math Solutions Publications.

Resnick, L. & Hall, M. W. (2000). Principles of learning for effort-based education. Pittsburgh, PA: University of Pittsburgh.

LAUSD Mathematics Instructional Guide –
Appendix, Page 19
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LAUSD Mathematics Instructional Guide –
Appendix, Page 20

Asking Questions

For students to have deeper mathematical understanding, the process of asking questions reveals what they truly understand
about procedures and problem solving in mathematics. By asking open-ended, thought-provoking questions, teachers:

• engage and guide students’ thinking to deeper levels;
• gain insight into what students understand and the depth of that understanding;
• engage and guide the class in deeper mathematical thinking about the concepts; and
• place greater emphasis on mathematical thinking and reasoning.

Because these questions cannot be answered effectively with single-word responses, students should be asked to formulate
more elaborate responses to promote learning. Some strategies for maintaining a low-stress, low-anxiety environment in the
classroom in order to facilitate learning through open-ended questioning are:

• anticipating the questions students will likely ask;
• organizing students in ways that allow them to interact more freely with one another;
• using wait time to allow students more time to process the questions and develop multiple responses; and
• honoring all responses and remaining neutral in order to allow students opportunities to validate each others’
  responses.

References:
Chapin, S., O’Connor, C., & Anderson, N. C. (2003). Classroom discussions: Using math talk to help students learn, Grades 1-6. Sausalito,

CA: Math Solutions Publications.

LAUSD Grades 4 and 5 Intervention Kits.

Manouchehri, A. and Lapp, D. A. (2003) Unveiling student understanding: The role of questioning in instruction. Mathematics Teacher.
96(8), 562 – 566.

Sullivan, P. and Lilburn, P. (2002). Good questions for math teaching: Why we ask them and what to ask [K-6]. Sausalito, CA: Math
Solutions Publications.
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Comparing Open-Ended and Closed Questions

 Open-Ended Questions Closed Questions

 

HO #10



How to Create Good Questions

 Working Backward

 Step 1: Identify a topic.

 Step 2: Think of a closed
question and write down
the answer.

 Step 3: Make up a
question that includes (or
addresses) the answer.

 Adapting a Standard
Question

 Step 1: Identify a topic.

 Step 2: Think of a
standard question.

 Step 3: Adapt it to make
it a good (open) question.

HO #11
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Outcomes

 Understand the use of the TTLP as a planning
tool for maintaining rigor and teaching
conceptually

 Understand how to use talk moves and
thoughtful questioning to promote useful and
productive classroom discussion for diverse
learners

 Develop open-ended questions to promote
critical thinking and mathematical reasoning
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Thinking Through a Lesson Protocol

The main purpose of the Thinking Through a Lesson Protocol is to prompt you in thinking deeply about a
specific lesson that you will be teaching that is based on a cognitively challenging mathematical task.

Part 1:  Selecting and Setting up a Mathematical Task
 What are your mathematical goals for the lesson (i.e., what is it that you want students to know
        and understand about mathematics as a result of this lesson)?
 In what ways does the task build on students’ previous knowledge? What definitions, concepts, or

ideas do students need to know in order to begin to work on the task?
 What are all the ways the task can be solved?

 Which of these methods do you think your students will use?
 What misconceptions might students have?
 What errors might students make?

 What are your expectations for students as they work on and complete this task?
 What resources or tools will students have to use in their work?
 How will the students work -- independently, in small groups, or in pairs -- to explore this task? How long

will they work individually or in small groups/pairs?  Will students be partnered in a specific way? If so in
what way?

 How will students record and report their work?
 How will you introduce students to the activity so as not to reduce the demands of the task?
 What will you hear that lets you know students understand the task?

HO #3



Thinking Through a Lesson Protocol

Part 2:  Supporting Students’ Exploration of the Task
 As students are working independently or in small groups:

 What questions will you ask to focus their thinking?
 What will you see or hear that lets you know how students are thinking about the mathematical ideas?
 What questions will you ask to assess students’ understanding of key mathematical ideas, problem solving

strategies, or the representations?
 What questions will you ask to advance students’ understanding of the mathematical ideas?
 What questions will you ask to encourage students to share their thinking with others or to assess their

understanding of their peers’ ideas?

 How will you ensure that students remain engaged in the task?
 What will you do if a student does not know how to begin to solve the task?
 What will you do if a student finishes the task almost immediately and becomes bored or disruptive?
 What will you do if students focus on non-mathematical aspects of the activity (e.g., spend most of their time

making a beautiful poster of their work)?

HO #4



Thinking Through a Lesson Protocol

Part 3:  Sharing and Discussing the Task

 How will you orchestrate the class discussion so that you accomplish your mathematical goals?
Specifically:
 Which solution paths do you want to have shared during the class discussion? In what order will the

solutions be presented? Why?
 In what ways will the order in which solutions are presented help develop students’ understanding of

the mathematical ideas that are the focus of your lesson?
 What specific questions will you ask so that students will:

 make sense of the mathematical ideas that you want them to learn?
 expand on, debate, and question the solutions being shared?
 make connections between the different strategies that are presented?
 look for patterns?
 begin to form generalizations?

 What will you see or hear that lets you know that students in the class understand the mathematical
ideas that you intended for them to learn?

 What will you do tomorrow that will build on this lesson?

HO #5



Connecting to the Big Idea, Concepts and Skills for Quarter 3

Algebraic Reasoning
Equations, expressions, and variables

are mathematical models used to
represent real situations.

Linear relationships are presented in multiple
ways.



 

•Write and evaluate simple algebraic
expressions using one variable.

•Use the distributive property in equations
and expressions with variables.

•Identify and graph ordered pairs in the four
quadrants.

•Graph ordered pairs of integers on a grid
based on a linear equations

HO #6



Incorporating Productive Talk Moves
into Question Prompts

Wait Time: Allow all students the time to process the information at their own pace.  This will encourage more participation.
                                                                                                                                                                                            (pp. 15-16, 105-109)

Further Participation: Prompting and asking students for further participation.
“Would someone like to add something?”                                                                                                                                   (pp. 15, 49-50)

Apply Your Own Reasoning: Having a student apply their own reasoning to someone else’s reasoning.
“Do you agree or disagree?”                                                                                                                                                        (pp. 14, 46-48)

Restating: Having a student restate someone else’s reasoning.
“Can you repeat what he just said in your own words?”                                                                                                         (pp. 13-14, 34-36)

Revoicing: Having a student clarify or restate their reasoning.
“So, you’re saying that it’s an odd number?”                                                                                                                           (pp. 12-13, 21-26)
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Classroom Discourse

Why have classroom discourse / accountable talk?

In order for students to make sense of their learning, they need to be engaged in meaningful dialogue with one another about the mathematics
they are learning. By encouraging students to engage in classroom discussions, they will:

• try new ideas;
• hear the ideas of others and think about mathematics in new ways;
• learn how to work and talk together;
• learn and be accountable for learning; and
• synthesize learning.

Discussions are effective when everyone listens to the one person who is speaking. Teachers should have firm, clear expectations. If sideline
conversations are going on, the speaker should be stopped and the teacher should insist on attention on the speaker. There are times when a
comment sparks a spontaneous reaction and students may break into discussion. This type of talking is important for interpreting ideas and
making sense of them.

Sometimes students need a few minutes to talk among themselves and voice opinions in small groups. This strategy allows more students to be
engaged in the talk. Later, students can discuss their new ideas with the larger group.

Establishing a classroom environment that encourages safe risk-taking is essential. Teacher modeling on how to be respectful and supportive,
and then expecting students to follow this lead with one another, develops this type of environment.

Resources:
Burns, M. & Silbey, R. (2000). So you have to teach math? Sausalito, CA: Math Solutions Publications. (See Chapter 3, Leading Class

Discussions)

Chapin, S., O’Connor, C., & Anderson, N. C. (2003). Classroom discussions: Using math talk to help students learn, grades 1-6. Sausalito,
CA: Math Solutions Publications.

Resnick, L. & Hall, M. W. (2000). Principles of learning for effort-based education. Pittsburgh, PA: University of Pittsburgh.

LAUSD Mathematics Instructional Guide –
Appendix, Page 19

HO #8



LAUSD Mathematics Instructional Guide –
Appendix, Page 20

Asking Questions

For students to have deeper mathematical understanding, the process of asking questions reveals what they truly understand
about procedures and problem solving in mathematics. By asking open-ended, thought-provoking questions, teachers:

• engage and guide students’ thinking to deeper levels;
• gain insight into what students understand and the depth of that understanding;
• engage and guide the class in deeper mathematical thinking about the concepts; and
• place greater emphasis on mathematical thinking and reasoning.

Because these questions cannot be answered effectively with single-word responses, students should be asked to formulate
more elaborate responses to promote learning. Some strategies for maintaining a low-stress, low-anxiety environment in the
classroom in order to facilitate learning through open-ended questioning are:

• anticipating the questions students will likely ask;
• organizing students in ways that allow them to interact more freely with one another;
• using wait time to allow students more time to process the questions and develop multiple responses; and
• honoring all responses and remaining neutral in order to allow students opportunities to validate each others’
  responses.

References:
Chapin, S., O’Connor, C., & Anderson, N. C. (2003). Classroom discussions: Using math talk to help students learn, Grades 1-6. Sausalito,

CA: Math Solutions Publications.

LAUSD Grades 4 and 5 Intervention Kits.

Manouchehri, A. and Lapp, D. A. (2003) Unveiling student understanding: The role of questioning in instruction. Mathematics Teacher.
96(8), 562 – 566.

Sullivan, P. and Lilburn, P. (2002). Good questions for math teaching: Why we ask them and what to ask [K-6]. Sausalito, CA: Math
Solutions Publications.
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Comparing Open-Ended and Closed Questions

 Open-Ended Questions Closed Questions

 

HO #10



How to Create Good Questions

 Working Backward

 Step 1: Identify a topic.

 Step 2: Think of a closed
question and write down
the answer.

 Step 3: Make up a
question that includes (or
addresses) the answer.

 Adapting a Standard
Question

 Step 1: Identify a topic.

 Step 2: Think of a
standard question.

 Step 3: Adapt it to make
it a good (open) question.
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