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I. PURPOSE

The purpose of this memorandum is to provide procedures for Individualized Education Program (IEP) teams for use in the development of IEPs that include collaborative services.

II. Background

The Individuals with Disabilities Education Act (IDEA) mandates that students with disabilities are provided a “free appropriate public education” (FAPE) that emphasizes special education and related services designed to meet their unique needs and prepares them for employment and independent living.” [20 U.S.C. §1412(c)(1)(A); 34 C.F.R. 300.1 (a)]

One requirement in providing FAPE is to educate students with disabilities in the least restrictive environment (LRE).  Specifically, IDEA requires each public agency (including school districts) to ensure that:

1. To the maximum extent appropriate, children with disabilities, including children in public or private institutions or other care facilities, are educated with children who are not disabled; and
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2. Special classes, separate schooling, or other removal of children with disabilities from the regular educational environment occurs only when the nature or severity of the disability of the child is such that education in regular classes with the use of supplementary aids and services cannot be achieved satisfactorily.  [10 U.S.C. §1412(a)(5); 34 C.F.R. 300.55(b)(1-2)]

III. Procedures
The following sections of the IEP form must reflect the collaborative services being provided to the student.

Section G:  Annual Goals and Objectives, Responsible Personnel  
When developing goals and objectives, the IEP Team should consider the personnel who will be involved in implementing the goals and the setting in which the instruction is to be provided.

	 Personnel providing service:
	Document by checking:

	If the general and special education teachers and/or DIS provider support the student in the attainment of the goal
	“General Education Teacher” and “Special Education Teacher” 

	If only the special education teacher supports the goal
	“Special Education Teacher”

	If other personnel, including a paraprofessional, are responsible for supporting the goal
	“Other Provider” and write the title of the service provider under the box


Under the “Responsible Personnel” write the service provided:  blended model or collaborative consultation.  Support through a blended model includes co-teaching in the general education classroom and intensive instruction provided outside of the general education classroom.  (See Attachment A for service descriptions.)

Section G:  Frequency of Service

Collaborative services require some degree of flexibility; documenting the exact frequency in minutes in Section G may not be possible.  For example, at the beginning of implementing a goal, service might be daily; but as the student progresses, it might be reduced to twice weekly.  However, “Total Minutes per Week or Month” shall be a fixed length of time.  
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Service delivery documented in frequency and minutes per week or month must be individualized, based on the unique needs of each student.  

Time and frequency of service should be indicated in the following manner:

1. Record the frequency by indicating how often the student will receive service.  This may contain a range of service contacts, for example 2–5 times per week. 

2. Record the total number of minutes per week/month the student will receive special education services.

Note:  Each service provider shall maintain a log that documents the frequency of contact and total number of minutes of service per week or month.  

Section I:  Supports for Participation in General Education Activities 

Indicate the accommodations and/or modifications the student needs to access all school and extracurricular activities, e.g., lunch, nutrition, clubs, field trips, computer labs, and after-school activities.  These supports fall into three main categories:  access to the environment, e.g., early dismissal to allow time to get to lunch; personnel, e.g., paraprofessional, peer buddy; and equipment.  Identify the appropriate personnel responsible for providing these supports, e.g., special education teacher, general education teacher or paraprofessional, yard aide, or peer buddy.  

Section J:  Standards-Based Promotion:  #3
Instructional Accommodations:  Instructional accommodations do not alter or change what is being taught or tested, but rather give the student access to grade-level material. In this section, indicate the instructional accommodations a student needs to access the core curriculum.  These should be related to the area of need identified in the current level of performance and might include:  shortened assignments, paragraph frames, reading buddies, graphic organizers, graph paper, or books on tape.

Instructional Modifications:  Modifications do alter or change what is being taught or tested and are recommended to enable the student to access the core curriculum.  As with accommodations, the need for modifications should be related to the area of need identified in the current level of performance.  They might include:  use of assistive devices that interfere with the independent work of the student, etc. 
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Section M:  IEP Team Recommendations:  Instructional Setting:  #2

A student with disabilities might be served by a resource specialist or a special day class teacher, or a combination of both, in a variety of settings according to student need.  Only one service provider should report the student on the SESAC.

Cross off the word “setting” and write in “services.”



  Program
























Documentation

	Resource Specialist Program (RSP)
	· Check the appropriate box(es) that reflect the instructional services for the student, such as:  “General Education,” “Resource Specialist,” “Special Day Class,” and/or “General Education with Inclusion Support.”  

· The “General Education” box should always be checked when the student spends any length of time in the general education classroom.

	Special Day Class (SDC)
	· If the student spends time in both general and special education classes, check “General Education” and “Special Education.”  Time in general education might include mainstreaming, co-teaching, mixing, electives, physical education, etc. 

· If the student spends 100 percent of the day in special education, check “Special Day Class.”

	General Education with Inclusion Support
	· Any time a student with disabilities receives 100 percent of his/her service in the general education classroom, check the box “General Education with Inclusion Support.”   Any special education teacher can provide support in an inclusive model.
· Under the box, document the personnel who will be providing support within the general education classroom, e.g., special education teacher, resource specialist program, LRE facilitator, etc.
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Section M:  Percentage of Time Per Week in Special Education

This section refers to the instructional setting where services are provided.

a. If the student receives 100 percent of his/her special education services in the general education classroom, regardless of who provides the service, then this section would indicate zero percent in special education.  

b. If the student receives services outside of the general education classroom, then the IEP team must calculate the length of time out of the classroom and indicate the percentage.  For example:  General education is 378 minutes per day (secondary).  A student receiving one period of RSP outside of the general education class will be in special education for 16 percent of the day.  The support provided within the general education class does not count toward this percentage.

Page 12:   IEP Team Information

Directions:  The IEP must contain the summary offer of FAPE for each student.  This offer of FAPE should include a description of the service delivery model, service provider, and the frequency and total number of minutes of services provided on a weekly or monthly basis.

Examples

Blended Services

Student will receive services through blended services consisting of co-teaching by the general education teacher and special education teacher in the general education classroom and occasional intensive instruction in a small group outside of the general education classroom.  Student will receive 2–5 contacts for a total of X minutes per week of special education services.

Collaborative Consultation

Student will receive services within the general education setting consisting of regular review of student progress, accommodations and modifications of core material, and modeling of instructional practices by collaborative consultation between the special education and general education teachers.  Services will be provided at least X times for a total of X minutes per month.  

Attachment A:  Description of Collaborative Services

# # #
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Description of Collaborative Services

Special education is not a place.  It is specialized instruction and supplementary aids and services provided to students with disabilities who need specialized instruction.  No one service method meets the needs of all students.  IEP teams should explore the combination of service that best fits the needs of the student rather than looking only at the traditional models provided through the resource specialist program or the special day class.  Several methods for providing service in the least restrictive environment are provided below.

Collaborative Co-Teaching 
Collaborative co-teaching is a process by which general education and special education teachers work together to teach students with and without disabilities in a shared classroom.  Both are responsible for instruction, planning and delivery of instruction, student achievement, assessment, and discipline.  Students receive age-appropriate academics, support services, and possibly modified instruction.  This model provides ongoing communication between educators and a lower student-to-teacher ratio.  The teachers may use any of a variety of formats to facilitate the process.  According to Friend and Cook (2002), these may include:

1. One Teaching, One Observing:   One professional teaches and the other observes.  One teacher has the primary responsibility for designing and delivering specific instruction to the entire group.  The other teacher has the goal of observing a single student, a small group of students, or the entire class for the previously agreed upon outcomes.
2. One Teaching, One Drifting:  One teacher has the primary responsibility for managing the classroom and leading instruction while the other walks around the room to assist students who need support or who have questions. 

3. Station Teaching:  The co-teachers divide the instructional content and each takes responsibility for planning and teaching part of it.  Students move from station to station according to a predetermined schedule.

4. Parallel Teaching:  In this type of co-teaching, the teachers jointly plan the instruction, but each delivers it to a heterogeneous group comprised of half of the students in the class.  Teachers do not change groups.  All students receive essentially the same instruction.

5. Shadow Teaching or Alternative Teaching:  Alternative teaching is a strategy for providing highly intensive instruction to a small select group of students based on assessed need.  It is an opportunity to preteach or reteach material presented in the lesson.
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6. Team Teaching or Duet:  Both teachers collaboratively share the instruction of all students.  This involves shared planning and a high level of mutual trust.

Blended Services

Blended services occur when the special education teacher provides intensive instructional services outside of the general education classroom for identified students, but also co-teaches within the general education classroom several hours a week using the formats described in co-teaching.  This program is a blend of the collaborative co-teaching and direct service models.  The components of both programs will be used to meet the instructional needs of students with disabilities.  

In this model the special education teacher might pull flexible groups of students, based on ongoing assessment, for individual and small group instruction.  This instruction directly correlates with the general education instructional program and is based on ongoing joint assessment between the general and special education teachers.  At the elementary level this might occur during the Open Court Reading Independent Work Time.  At a secondary school this might occur during the last thirty minutes of class or on alternate days as needed for the students.  

Small group/individual instruction should be designed to support, bridge, and strengthen student skills.  This is an opportunity to provide specific skill instruction, reteach, preteach, and scaffold instruction.  It is not designed to be ongoing but to address specific needs.

Collaborative Consultation

Collaborative consultation is a service provided indirectly to the student consisting of regular review of student progress, accommodations and modifications of core material, and modeling of instructional practices through collaborative consultation between the special education and general education teachers.  
Roles and Responsibilities in Collaborative Service Models

Role of administrator

· Make provisions to have teachers work collaboratively in planning, instructing, and evaluating.

· Support school personnel in adjusting their schedules and duties.

· Work with others to provide staff development and technical assistance in relation to    collaboration and the least restrictive environment (LRE).  (LRE teams are available for technical assistance.)

· Establish a school climate that is welcoming to all students and their families.
· Ensure the development of grade-to-grade transition plans.
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Role of special education teacher

· Develop and implement collaboratively with the general education teacher instructional accommodations and/or modifications for the general education curriculum.

· Utilize effective instructional practices such as cooperative group learning, peer tutoring, and active learning.

· Collaborate with the general education teacher on curriculum accommodations and/or modifications, grading, report cards, grade transitions, and ongoing student progress.

· Develop and implement positive behavior support systems.

· Support general education instruction through the use of co-teaching approaches.

· Share lesson planning and decision-making.

· Ensure that IEP goals are incorporated into instruction.

· Provide direct supervision of paraprofessional.

· Provide direct instruction in areas of academic need, e.g., study skills, strategy intervention.

· Collaborate with IEP team and all other service providers.

Role of general education teacher

· Develop the structure of the class, including general curricula, discipline, policy, physical layout, materials, etc.

· Collaborate with special education teacher on curriculum modifications, grading, report cards, grade transitions, and ongoing student progress.

· Utilize effective instructional practices such as cooperative group learning, peer tutoring, and active learning.

· Plan academic lessons for all students in class.

· Develop and implement accommodations/modifications as part of the IEP team.

· Implement positive behavior support systems.

· Incorporate IEP goals into instruction.

· Co-teach with special education teacher.

· Supervise the paraprofessional.

Role of paraprofessional
· Support classroom instruction through supplemental activities.

· Assist with informal documentation of progress.

· Reinforce instruction in small group.

· Reinforce positive behavior support systems.

· Provide specific instruction as directed by the supervising teacher.
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